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MISSION STATEMENT

The Centre for Deaf Studies, University of Dublin, is committed to excellence in both innovative research and teaching in the area of Deaf Studies, to the enhancement of the learning of each of its students and to an inclusive college community with equality of access for all in an ISL/English bilingual and multicultural environment. The Centre will continue to disseminate its knowledge and expertise for the benefit of the Deaf community and wider society.

1. Safety Issues

The First Aid Officer at CDS is Ms. Jenny O’ Reilly, Executive Officer. A First Aid Kit is available from the Executive Officer’s Office.

1.1 Safeguarding against hazards

All equipment is installed in CDS according to normal safety requirements. All equipment is regularly checked and maintained. Any piece of equipment that for any reason becomes unsafe is immediately withdrawn from service. If you notice that a piece of equipment is not working as it should, you should report it to the Executive Officer on duty.

1.2 Responsibility for safety

There is a duty on all CDS staff and students to take care of their own safety while in CDS. Students should ensure that they fully understand how to operate all equipment before using it and should immediately report any faulty equipment or other hazards to a member of staff. This also includes keeping your key-card with you at all times, and not allowing someone you do not know access to the building.

1.3 Fire safety

Students should familiarise themselves with the evacuation procedures and assembly points for the St. Vincent’s Building. The Centre for Deaf Studies, in consultation with the management of St. Vincent’s Centre, endeavours to hold regular fire drills throughout the academic year. Students MUST follow instructions given to them by members of staff during such evacuations.

General rules that must be obeyed during evacuations include:

· When a fire alarm rings/ flashes, leave the building immediately. Do not take time to pack your bag, get your coat, etc. 

· Walk. Do not run or push others.

· Go to the assembly point indicated for your part of the building (on Lower Drumcondra Road or in the lower car-park to the rear of the building).

· Do not re-enter the building until you are told that it is safe to do so.

2. The School of Linguistic, Speech and Communication Sciences (SLSCS)

The Centre for Deaf Studies is a constituent part of the School of Linguistic, Speech and Communication Sciences (SLSCS). SLSCS engages in teaching and research in relation to a broad range of theoretical and applied issues in language, speech and communication. It comprises the following academic units:

· Centre for Language and Communication Studies (CLCS)

· Department of Clinical Speech and Language Studies (CSLS)

· Centre for Deaf Studies (CDS)

The Centre for Language and Communication Studies (CLCS), is located on the 4th Floor of the Arts Building and the Department of Speech and Language studies is located on Pearse St.

The Head of School is Professor John I. Saeed. The Director of Undergraduate Teaching and Learning is Dr. Irene Walsh. The email address for the school is slscs@tcd.ie and the School’s website can be viewed at http://www.tcd.ie/slscs/

2.1 About the Centre for Deaf Studies (CDS)

The Centre for Deaf Studies is located at: 

St. Vincent’s Deaf Club,

First Floor,

40 Lwr. Drumcondra Road,

Drumcondra, Dublin 9.

The Centre is open each weekday between 9:00am-5:00pm during term time. Classes held at CDS may take place at times outside these opening hours. The back gate will be open from 08.30 am during term time.

2.2 Diplomas offered by the Centre for Deaf Studies

The Diploma in ISL/English Interpreting (Course 441) and the Diploma in Irish Sign Language Teaching (Course 442) and the The Diploma in Deaf Studies (Course 447) are all two-year full-time undergraduate courses run by the Centre for Deaf Studies. 

This booklet gives you information about the Centre’s Diploma courses, outlines the programme for each course on offer and gives details of the working methods, assessment procedures and learning and resource facilities. 

Please note that all course information outlined in this handbook is relevant to the academic year 2009-10 only.

We strongly encourage you to keep this booklet carefully and refer to it during the year. The information contained in this booklet is also available at the Centre for Deaf Studies website at www.tcd.ie/slscs/cds/

2.2.1 Facilities at the Drumcondra Campus and Points of Etiquette

CDS leases space from the Catholic Institute of the Deaf.  There are some terms and conditions which arise from this leasing arrangement which all students and staff must uphold.

Parking Facilities

Parking facilities are available at the Lower Car Park only. You MUST NOT park in the Lower Car Park adjacent to the Deaf Club entrance. 

NOTE: Students may not smoke in the Centre for Deaf Studies. Food and drink may not be consumed during classes. Mobile phones/ pagers/ other electronic systems should be switched off during classes. 

2.2.2 Punctuality

All classes will start punctually and students are asked to arrive in plenty of time before class starts. Each class session runs for fifty minutes, with a ten-minute break between sessions. However for some classes, lecturers may negotiate longer class periods with a longer interim break (e.g. in interpreting sessions, break time may come after 1 1/2 hours in order to better mirror real world conditions or to ensure that class time is most appropriately used). In classes where interpretation and note-taking services are provided, there will always be a break after fifty minutes. We endeavour to begin and finish classes on time – but we can only do so with your cooperation.

2.2.3 Email

Students must use their email regularly as important updates will be emailed to them. Students receive a Trinity College email address during induction week of their first year. This is your email address for the duration of your time studying at CDS. 

2.2.3 Contacting Lecturers

Students should use email to contact their lecturers or approach the lecturer in person to make an appointment. Email addresses of all lecturers are provided later in this handbook but students must NOT (under any circumstances) contact staff members on their private mobile phone/ other home numbers.

Students must make appointments if they wish to see lecturers outside of class time. Lecturers will post information regarding their availability to meet students during term time. Students can sign up for individual or group sessions by adding their Please note that the Centre shares these second floor rooms with other organisations operating out of St. Vincent’s Centre. As a courtesy to staff and students at CDS and other organisations using these rooms, please leave rooms clean and tidy after use.

Class timetables indicate where classes will take place and the timeframe for each class. Some classes may take place on campus at Trinity College. Your timetable will specify buildings and rooms for such classes. Please make sure you have received your particular class timetable.

2.2.4 Library

All Deaf Studies books are held as part of the Trinity College library holdings system. Many books are available for reference and borrowing in the Ussher Library. Others must be ordered from Stacks: such orders can take several hours to deliver and students may not borrow books held in Stacks. Instead, you may photocopy relevant sections in the library or read them in the library. For rare texts (e.g. from books that are out of print or for journal articles that are not held by the College library), you can place an order via Inter-Library Loans. A fee applies for this service. Details are available in the library.

Students have full use of the libraries on campus and are encouraged to use inter-library loans and photocopying services to maximise access to Deaf Studies related topics. A full catalogue of Trinity College Libraries can be found online at http://www.tcd.ie. Photocopying facilities at CDS are for members of staff only.

2.2.5 Buying Books

Students can order books to buy from the Forest Bookshop. Current copies of the catalogue are available from the Centre’s Executive Officer. You can also order via the internet at: http://www.forestbooks.com/system/index.html. We strongly recommend the Forest Books service as their service is extremely efficient.Students must order their own books directly from Forest Books.

2.2.6 MAC Equipment at CDS

Students can make use of the Centre's MAC labs during opening hours. Please take care with the Centre's equipment and report any damages to the Centre's Executive Officer immediately. 

Some frequently asked questions about getting started with MACs is included in Appendix 1. 

Students should also note that they can avail of introductory and more advanced computer courses run by College’s Information Systems Services. These courses are generally free of charge and are advertised on the College website: http://isservices.tcd.ie/
Students can also avail of 24-hour computer access at certain locations across the campus. Your TCD ID card is often required to gain access to these facilities. See the College website at www.tcd.ie for details of locations for PC and Macintosh computer access.

2.2.7 MOODLE

Coure notes, assignment information, video content and other information is made available to registered CDS students on a learning platform called MOODLE. 

MOODLE is supported by the CDS’ partner, the Institute of Technology, Blanchardstown as a means of maximising new technologies in teaching and learning Deaf Studies. Early in Michaelmas Term, students will be assigned a MOODLE username and password. Students will have to register on the MOODLE website for each of their courses in order to be able to access content online. A tutorial to demonstrate how this works will be delivered in Michaelmas Term.

MOODLE website: http://moodle.itb.ie/login/index.php

Using MOODLE, students can download course information, engage in on-line forums with fellow students and lecturers, submit homework and check for lecturer announcements about courses.

2.2.8 ELAN

Originally developed for research on gesture, ELAN has become the standard tool for establishing and maintaining signed language corpora. ELAN (EUDICO Linguistic Annotator) is an annotation tool that allows one to create, edit, visualize and search annotations for video and audio data. ELAN was developed with the aim of providing a sound technological basis for the annotation and exploitation of multi-media recordings.

The Signs of Ireland corpus is annotated in ELAN. To view the Signs of Ireland corpus data on CDS computers, you must click on the ELAN symbol:
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You select the relevant EAF file (which stores the annotations) and then the associated movie file in order to view the annotated movie. The annotated movies look like this:
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ELAN allows you to search the individual files as well as allowing for searches across the entire corpus. Searches can look for specific signs, the frequency of sign occurrence, the collocational patterns that occur, non manual features, the point of view of the signer, mouthing patterns, and the use of dominant and non-dominant hand configurations among other things. 

ELAN is compatible with both MAC and PC use. You can download the ELAN software free of charge at the following URL: http://www.lat-mpi.eu/tools/elan Make sure that you select either Mac or PC compatible versions! You can also download a detailed user manual on ELAN  on the same page.

Workshops on ELAN are delivered at CDS in Michaelmas Term.

2.2.9 The Signs of Ireland (SOI) Corpus

The Signs of Ireland corpus project was developed by Dr. Lorraine Leeson. Data was collected in summer 2004 by Ms. Deirdre Byrne-Dunne from Dublin, Waterford, Wexford, Cork and Galway. The corpus currently consists of data from 40 signers aged between 18 and 65. It includes male and female signers, all of whom had been educated in a school for the Deaf in Dublin (St. Mary’s School for Deaf Girls or St. Joseph’s School for Deaf Boys). None were sign language teachers, as we wished to avoid the collection of data from signers who had a highly conceptualized notion of ‘correct’ or ‘pure’ ISL. All use ISL as their preferred language. While some of the signers are native signers insofar as they come from Deaf families, the majority are not. (This aims to reflect the fact that the majority of Deaf signers are not born to Deaf parents). Several of the corpus contributors have Deaf siblings. All signers included use ISL as their first or preferred language, and all acquired it before the age of 6 years. 

Annotation is a slow process: from 2004-2007, 3 annotators (Ms. Deirdre Byrne Dunne, Ms. Alison MacDuff and Mr. Cormac Leonard) worked to annotate 50 of the 120 movies collected. While it may appear a small corpus, the SOI corpus is actually one of the largest signed language corpora in the world, and is the most highly annotated (i.e. it contains a lot of detailed information not contained in other corpora which are used for linguistic analysis only). The other thing that makes the SOI corpus special is that it is not only used for research purposes – it is also widely used in the teaching at CDS. 

2.2.10 SIGNLAB (PANDA)

SIGNLAB (also known as PANDA) is a programme developed by the University of Bristol’s Centre for Deaf Studies to support sign language teaching and learning, and interpreter training. The following is designed to answer some frequently asked questions about using SIGNLAB.

2.2.10.1 How do I record myself signing?

1) Open Panda. (Click on the Panda icon on the Dock.)

2) Make sure you can see yourself in the Panda window.

3) Make sure you have the right ‘signing space’ around you.

4) Make sure your background is plain.

5) Make sure you are wearing good contrasting colours. (not too bright or patterned.)

6) Click Options.

· Make sure the ‘High Quality’ box is NOT ticked. 

· Make sure that Skip Encoding is NOT ticked.

· If you want to see yourself while you are signing, then make sure Preview is ticked. If you prefer not to see yourself, un-tick it. Don’t worry if the preview looks jerky – the finished clip will be smoother.
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7) When you are ready, press Record. (Record will change to ‘Stop’)
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8) Panda will then save your video into a new QuickTime file. It will ask you to give the new file a name.

9) MAKE SURE THAT THE MOVIE NAME ENDS IN .mp4 !!!! this is very important if you want to edit or use the clip for anything else.

10)  Decide where you want to put the clip. (to a CD, in your folder, etc.)
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11) The clip will then Save in the folder you chose. 

Also, another copy will be Saved in the ‘Panda Captures’ folder on the Desktop. But this file will be called a different name e.g. ‘capture~6.mov’. 
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12) It will also open up in a new QuickTime window, so you 
can see how it looks.

13) And you’re done! 

[image: image9.png]QuickTime Player File Edit View Window Help

Panda

Camera

Options v

¥ preview (] High Quality

() skip Encoding

<)

Mon 19:43

2 test3.mp4.





2.2.10.2 Background and Clothing

You should wear clothes that are contrastive to your skin. i.e. usually darker plain colours are best, like medium or dark blue, black, etc. Do not wear patterned clothes as these can make it hard to watch your signs. Make sure that you use a blue board or plain background to minimise ‘visual noise’ behind you. The plain background will also mean that your movie will save faster and take up less memory.

2.2.10.3 How do I look at my clip?

Open up the folder where the clip is. For example, if your file is on CD-ROM:

· Put the CD-ROM in the eMac

· A little CD icon will appear on the Desktop

· Double-click on the icon

· A window will appear showing you everything on the CD

· Find your file in this window

· Double-click it

· Your video clip will appear in a new QuickTime window.

2.2.10.4 Things to Remember!

· You can only record onto a normal CD once. You can record to a rewriteable CD many times. Rewriteable CDs have the letters ‘CD-RW’ on them.

· When you’re recording yourself with Panda, make sure you have not ticked the ‘Skip Encoding’ button.

· Make sure to click ‘Burn’ after you move your homework files onto your CD.

· Always make sure you put .mp4 after the name of your video clip. Otherwise the Mac cannot open it.

2.2.11 Placements for 2nd Year Diploma Students

Second Year students on the Diploma in Deaf Studies, ISL Teaching and ISL/English Interpreting programmes will be expected to undertake placement opportunities throughout their second year of studies. This will often take place outside of College hours. To facilitate students, the fifth week of Michaelmas Term and Hilary Term are given over to placements: no classes are held during these weeks. Placement Officers will outline the details of placements for students on each of the three Diploma programmes. Further details regarding the placement modules can be found later in this handbook.

2.2.12 General Rules and Regulations at the Centre

1 The Diploma courses offered by the Centre involve an integrated programme of study designed to equip students with a broad spectrum of knowledge, skills and competencies related to the Deaf community, its history and culture, and for those following specific paths, the profession of Irish Sign Language/English interpreting or Irish Sign Language Teaching. The course offered is a two-year course leading to a Diploma in Deaf Studies or a Diploma in ISL Teaching or a Diploma in ISL/English Interpreting. 

Garda vetting 

2 All students must satisfy College regulations on Garda vetting prior to registration. 

Physical and mental health 

3 The School endeavours to be accessible to all students. There are however certain physical and mental conditions that may preclude the safe practice of a chosen profession.  Students will work in areas requiring serious responsibilities and trust. Students with a chronic disability or psychiatric condition are advised to seek appropriate medical advice and advice from the Head of Discipline before registration. 

Subjects of study 

4 The component courses in each year are grouped under two headings: (i) theory and (ii) practice. Throughout the course considerable emphasis is placed on the study of culture, language and linguistics, in addition to aspects of policy relating to the situation of Deaf people educationally, legally and linguistically. Practical placement is a SF year of the Diploma courses and may be scheduled both during and outside university teaching terms. This work takes place in the College itself, in organizations of/for the Deaf and hard of hearing, and in locations where Deaf/hard of hearing people access services in Dublin, elsewhere in Ireland, and abroad. Students may be assigned to any such placement location in order to fulfil their placement requirements. 

Academic progress and examinations 

5 Attendance at lectures, tutorials (including problem-based learning tutorials), and on placements is compulsory in all years. Students who have not satisfied the departmental requirements for attendance will be returned to the Senior Lecturer as non-satisfactory, in keeping with the regulations of the University Council. Notwithstanding the provisions of any other regulation, exclusion from the course may be recommended to the University Council at any stage in respect of any student whose progress or performance is unsatisfactory or to the Board of Trinity College in respect of any student whose conduct is unsatisfactory. 

6 Professional ethics and standards of conduct in relation to practice must be observed throughout the course. Students are given written instructions in regard to professional matters, including attendance at placements, and are required to observe these regulations at all times. A student may be required to defer practical placement, including any practical examination, if the Head of Discipline, on the recommendation of the student’s placement tutor, determines that such a deferral is necessary on professional grounds. 

7 Marks are awarded to students for continuous assessment, project work, formal examination and practical placement. Students are required to perform satisfactorily in each type of activity. Compensation within a subject area may be permitted at the discretion of the court of examiners. Students who are unsuccessful in their annual examinations may be required to resubmit continuous assessment or project work, to sit a formal supplemental examination paper, or to be re-assessed in practical work, as appropriate. 

8 All students must present themselves at examinations which are held during the Annual Examination period in Trinity Term. Students who are unsuccessful at the annual examinations may be permitted to present themselves at the beginning of Michaelmas term.  

9 Students are normally required to pass in all subjects at the annual examination in order to rise with their class. Compensation for a small deficiency in one subject may be permitted by the court of examiners on the basis of marks received in other subjects. Students who are unsuccessful in practical placement may be permitted to sit a supplemental practical assessment. 

10 Final examinations for the Diploma courses offered by the Centre for Deaf Studies are taken during Trinity term, in accordance with course regulations published by the school prior to the beginning of the academic year. Successful candidates at the examination are placed in three classes according to merit: distinction, pass, and fail. Students may be required to sit a viva voce examination following the completion of the annual written examination, in accordance with the regulations of the School. Students who are unsuccessful at the annual examination may be permitted to present themselves at a supplemental examination at the beginning of Michaelmas term. A maximum mark of 40 per cent may be awarded for any such supplemental examination. 

11 Students who are unsuccessful at the annual and supplemental examinations may be allowed to repeat the year only if a special recommendation to that effect is made to the Senior Lecturer by the court of examiners. Repetition requires full attendance at lectures and at other academic and practical instruction. 

12 Students are admitted to the annual written examinations subject to satisfactory certification of practical placement. 

The following are additional regulations:

1. Students are responsible for checking dates and times for any coursework due, and dates for exams and tests across the year, including during supplemental periods. 

2. Students must hand in all coursework and assignments by the due dates. 

3. If a student fails the year, they may repeat exams and tests, and hand in coursework/assignments in the supplemental period. 

4. If the student is not successful during the supplemental period, they may be given permission to repeat the year by the Court of Examiners. In such cases, the general principle applied is that students must have achieved a II.I (60% or above) grade in order to be exempted from repeating a module if they are required to repeat the year. Any exemptions granted are at the discretion of the Court of Examiners and are generally considered on a case-by-case basis.

5. Students are expected to use photocopying, library and computer access facilities available on the main campus. Photocopying facilities are also available at the Spar shop next to CDS.

6. Any equipment borrowed from the Centre must be both signed for and used in the Centre and returned to the Executive Officer immediately after use.  Material must not be passed on to another student or brought home.

7. Students are liable for the cost of repair or replacement to equipment that is damaged by them. If you are in any doubt about the proper use of any of the equipment please contact the Executive Officer for guidance.

8. Food and drink may not be consumed in any of the Centre’s classrooms. 

9. Mobile phones may not be used in the Centre at anytime.  They must be switched OFF during classes (not switched to silent, as this affects equipment reception and may otherwise disturb others).

10. Users must leave immediately when requested to do so by a member of CDS staff.

11. Late access to equipment at CDS is at the discretion of staff who may be working late. Students should note that this is not a regularised facility and should not expect it as a matter of course: students can access the College’s computer services 24/7 on campus. 

2.2.13 Dress Code

The Centre for Deaf Studies offers professional training programmes in interpreting and teaching, as well as a generic programme in Deaf Studies. Given this framework, part of the process of training as a professional involves the requirement to dress and act professionally. Given this, it is the policy of the Centre for Deaf Studies that each student’s dress, grooming and personal hygiene should reflect a professional image. 

For sign language and interpreting classes, students should wear plain, un-patterned clothing that contrasts the skin tone in all signing environments; as patterned clothing can infringe upon visual communication. Tattoos and body piercings  (other than earrings) should not be visible. This also applies to any jewellery that may distract the process of communication; i.e. bangles, long dangling jewellery.

Second year students engage in professional placement. They are also training to be professionals, and as such, are expected to dress as professionals during the final year of training. 

Second year students are expected to dress in a manner that is normally acceptable in business establishments. Students should not wear suggestive attire, jeans, athletic clothing, shorts, patterned T-shirts, baseball hats and similar items of casual attire that do not present a businesslike appearance. Smart casual wear is acceptable. If on placement in a more formal context (e.g. attending a conference, observing court proceedings, etc.), then business attire is required. Deviations from conventional dress or personal grooming and hygiene standards are not permitted.Hair should be clean, combed and neatly trimmed or arranged. Sideburns, moustaches and beards should be neatly trimmed. Students who do not uphold these standards will be required to take corrective action. 

2.2.14 Assistive Technology Information Centre (ATIC)

Deaf students/ disabled students are advised that they may avail of resources and support offered by the Assistive Technology Information Centre (A.T.I.C.). A.T.I.C. which is based in Room 2054, Ground Level, Arts Building. Further, there are two CDS MAC computers managed by ATIC in the Ussher Library. Students must register with ATIC to access these machines. These are available to all CDS students.

2.2.15 Mature Students

Mature students (i.e. those over 23 years) are advised that they can seek the support of the Mature Students Officer. The Mature Student Officer’s telephone number is 01-608-1386, fax: 01-872-2853 or email admissns@tcd.ie

2.2.16 Access to Other College Facilities and Services

Students are reminded that they can avail of all college facilities available to registered students (e.g. sports facilities, student’s union, student medical services, student counselling services, etc.). For full details of college services, see http://www.tcd.ie
3. European Credit Transfer And Accumulation System (ECTS)

The European Credit Transfer and Accumulation System (ECTS) is a student-centred system based on the student workload required to achieve the objectives of a programme of study. The system has been implemented in all Irish higher education institutes as part of the European Union’s ‘Bologna Process’. ECTS allow for transparency across higher institutes in the European Union with respect to student work completed in the attainment of an undergraduate or postgraduate award. The following principles are applied:

· The ECTS works on a yearly norm of 60 credits for a full-time course over one academic year where one credit represents 20-25 hours estimated student input.The measure of one academic year is 40 weeks from the start of Michaelmas Term to the end of the annual examination period.

· The duration of a programme leading to a particular award is also expressed in terms of ‘credit volume’, for example the TCD four-year honors Bachelor degree is 240 ECTS, while the ordinary Bachelor degree is 180 ECTS. The Diploma courses offered by CDS are 120 ECTS.

· ECTS credits are assigned to course components or modules incorporating their associated assessment exercises and examinations, and also to other forms of structured student input, such as major projects, dissertations, practice placements, etc. where these do not form part of the assessment for a taught component which is itself assigned ECTS credits.

· The ECTS credit is a measure of student input, and does not necessarily correlate to the number of contact hours, notably for example in the case of major projects or research dissertations. The calculation of student input is based on such factors as the number of contact hours, the number and length of written or verbally presented assessment exercises, the amount of class preparation required for lecture, tutorials, laboratory classes, private study time, writing examinations, clinical attendance, professional training placements, and so on.   

· ECTS credits are awarded to a student only upon successful completion of the course year. Progression from one year to the next is determined by course regulations.  Students who fail a year of their course will not obtain credit for that year even if they have passed certain component courses. Exceptions to this rule are one-year and part-year visiting students, who are awarded credit for individual modules successfully completed.

4. Diploma Supplement

The Diploma Supplement is a document which students will receive on graduation from their diploma programme. The Diploma Supplement is designed to provide supplementary information on the degree or diploma awarded, and will only be issued following the commencements or conferring ceremony. The Supplement will contain the following information:  title of degree in English, main subject area(s), language of instruction, credit volume of award (e.g. 120 ECTS for a diploma; 240 ECTS for honors Bachelor degree), level of award relative to National Framework of Qualifications (eg. Level 8 in the case of the honors Bachelor degree, Level 7 in the case of CDS Diplomas), general entry requirements eg. Leaving Certificate or equivalent), institutional marking scale, professional status of degree, and access to further study. Information on the national education system is also included. 

The Supplement also contains information on the study programme followed by the degree/diploma holder, in the form of the modules taken, the ECTS credit value and level of individual modules, and the overall mark obtained by the student for each module, as well as overall grade.  Only credit-bearing modules will be included. 

5. Term Dates 2009-2010

Michaelmas Term

28September 2009 – 18 December 2009

Hilary Term

18 January 2010 – 9 April 2010

No classes take place during week 7 (Reading Week) of Michaelmas Term or Hilary Term respectively. These weeks are given over to block placements for second year students and preparation of assignments, reading and self-access study for first year students. 

6. Test Dates 2009-2010

Test dates for ISL and interpreting courses will be posted in CDS on the Student notice board in week 8 of term. 

Course Work dates for each module will be advised by individual lecturers. 

Exam dates are set by the Examinations office and will be made available in Hilary Term on the Examination office’s website at www.tcd.ie/vp-cao/teo/vpteolinks.php
We emphasise that it a student’s own responsibility to ensure they are familiar with deadlines for submitting coursework.

Important Note: Senior Freshman Diploma in ISL/English Interpreting Students should note that the TIPP examination will be arranged centrally by the College’s Examinations Office. Notification of dates for this exam will be given early in Michaelmas Term in 2009. See the College calendar for the exam dates that this exam may fall between (www.tcd.ie/info/calendar/importantdates/)

7. Undergraduate Diplomas offered by the Centre for Deaf Studies

2009-2010 is the last year the the Centre for Deaf Studies will offer the three undergraduate diploma programmes: Diploma in ISL/ English Interpreting, Diploma in ISL Teaching, and Diploma in Deaf Studies. The content of each diploma programme is outlined in turn below. The Diploma programmes are being superceded by the Bachelor in Deaf Studies.

7.1 Diploma in ISL/ English Interpreting (Course 441)

The Diploma in Irish Sign Language/ English is a two-year full time course which includes a block placements. This programme provides a comprehensive professional training for those who wish to work as Irish Sign Language/ English interpreters. 

Central importance is given to the development of (i) proficiency in Irish Sign Language and (ii) interpreting skills. Other course modules deal with such issues as: sign linguistics, bilingualism, the sociolinguistics of sign languages, Deaf people in society, ethics and professional practice.

The course director for the Diploma in ISL/English Interpreting is Dr. Lorraine Leeson.

Assessment for the Diploma in ISL/English Interpreting: 

The award of the diploma is based on continuous assessment, a practice study based on the placement and final examinations in interpreting. A student whose placement performance is considered unsatisfactory may in exceptional circumstances be allowed a further placement experience. 

The following modules will be taught as part of the Diploma in ISL/ English Interpreting in 2009-2010:

	Year 2 
	
	ECTS

	DF 2001
	Consecutive Interpreting
	5

	DF 2002
	Liaison Interpreting
	5

	DF 2025
	Simultaneous Interpreting 1
	10

	DF 2026
	Simultaneous Interpreting 2
	10

	DF 2027
	Simultaneous Interpreting 3
	5

	DF 2004
	Interpreting Placement
	5

	DF 2005
	Translation and Interpreting, Philosophy and Practice 
	5

	DF 2006
	Language Processing
	5

	DF 2007
	Applied Ethics in Interpreting Practice
	5

	DF 2008
	ISL (Advanced)
	5

	Total Year 2
	
	60


7.1.1 Assessments for the Diploma in ISL/English Interpreting Programme

Details of test and assignment procedures and dates for this exam will be given early in Michaelmas Term in 2009. Students must familiarise themselves with the guidelines described herein.
Students must pass all modules in order to be returned as a PASS at the Court of Examiners meeting in June 2010. 

*Notification of dates for this exam will be given early in Michaelmas Term in 2009*

7.2 Diploma in ISL Teaching (Course 442)

The Diploma in ISL Teaching is a two-year full time course which includes placement across the second year of studies. It provides professional training for those who wish to teach Irish Sign Language. Central importance is given to the development of proficiency in Irish Sign Language and the design and implementation of Irish Sign Language courses. Other course modules deal with such issues as; sign linguistics, bilingualism, the sociolinguistics of sign languages, Deaf people in society, ethics and professional practice. 

The award of the diploma is based on continuous assessment and a project in course design. A student whose teaching practice is considered unsatisfactory may in exceptional circumstances be allowed to undertake further practice.

The course director for the Diploma in ISL Teaching is Mr. Patrick A. Matthews.

The following modules will be taught on the Diploma in Irish Sign Language Teaching (subject to change) in 2009-10:

	Year 2 
	
	ECTS

	DF 2009
	Teaching Placement
	5

	DF 2010
	Teaching ISL as a first language
	5

	DF 2011
	Teaching Methods
	10

	DF 2012
	Curriculum Planning
	10

	DF 2013
	Methods of Assessment 
	5

	DF 2014
	Theories of Education
	5

	DF 2015
	Language Acquisition and Deafness
	10

	DF 2016
	Applied Ethics in Teaching Practice
	5

	DF 2008
	ISL (Advanced)
	5

	Total Year 2
	
	60


7.2.1 Assessments for the Diploma in ISL Teaching Programme

Details of test and assignment procedures and dates for this exam will be given early in Michaelmas Term in 2009. Students must familiarise themselves with the guidelines described herein.
Students must pass all modules in order to be returned as a PASS at the Court of Examiners meeting in June 2010.

7.3 Diploma in Deaf Studies (Course 447)

The Diploma in Deaf Studies can be taken full-time over a period of two years. It provides a comprehensive introduction to the Deaf Community and Irish Sign Language for those wishing to work in or with the Deaf Community. Central importance is given to the development of (i) proficiency in Irish Sign Language and (ii) understanding of the position of the Deaf community in Irish Society and internationally. Other course modules deal with issues such as: sign linguistics, bilingualism, the sociolinguistics of signed languages, Deaf people in society, ethics and professional practice, and an analysis of social policy underlying service provision to the Deaf community. 

The award of the diploma is based on continuous assessment, a practice study based on a study placement, and final examinations. A student whose placement performance is considered unsatisfactory may in exceptional circumstances be allowed a further placement experience.

Appropriately qualified candidates who are currently working in a professional capacity within the Deaf community may take the Diploma on a part-time basis over three years, completing 40 ECTS in each year. 

The course director for the Diploma in Deaf Studies is Ms. Carmel Grehan

The following modules will be taught as part of the Diploma in Deaf Studies (subject to change) in 2009-2010:

	Year 2 
	
	ECTS

	DF 2006
	Language Processing
	5

	DF 2008
	ISL (Advanced)
	5

	DF 2015
	Language Acquisition and Deafness
	10

	DF 2017
	Bilingualism and Deafness
	5

	DF 2018
	Mental Health and Deafness
	5

	DF 2019
	Deaf People and the Media
	5

	DF 2020
	Deaf Education
	5

	DF 2021
	Colonialism and Deafness
	5

	DF 2022
	Equality Studies
	5

	DF 2023
	Applied Ethics in Practice
	5

	DF 2024
	Practical Placement
	5

	Total Year 2
	
	60


7.3.1 Assessments for the Diploma in Deaf Studies Programme

The Diploma in Deaf Studies, will have language tests and assignments must be submitted or exams sat. Details of test and assignment procedures and dates for this exam will be given early in Michaelmas Term in 2009 . Students must familiarise themselves with the guidelines described herein.Students must pass all modules in order to be returned as a PASS at the Court of Examiners meeting in June 2010. A PASS grade is 40%.

8. CDS as an ISL Domain

8.1. Signing zone

The Centre for Deaf Studies is a bilingual environment where Irish Sign Language and English are the daily working languages. However, CDS aims to be a predominantly signing environment. Therefore, we strongly encourage lecturers and students to use ISL whilst in the building except in classes where English is required, e.g. Interpreting modules, English for interpreters. 

We also take this opportunity to remind students that the CDS is located in St. Vincent’s Centre, which houses many Deaf community activities. As part of this wider community, it is imperative that staff and students alike respect the linguistic and cultural values of the Deaf community and are particularly sensitive to their language use while on the St. Vincent’s premises.

8.2 Learning languages by using them

ISL courses at the CDS are run on the basis that we learn languages by using them. Classes will use ISL as the language of instruction and interaction. Communicating means participating. 

One of the main working methods during ISL and interpreting classes will be group work of one kind or another. This will require you to take an active part in the business of communicating in the target language, working collaboratively with peers on projects and tasks, and interacting with one another and with native ISL language assistants assigned as helpers to the groups. We also encourage students to use ISL as much as they can in their leisure time: this will maximise opportunities to use ISL and thus develop competence and confidence in the language.

8.3 Communication does not mean perfection!

Remember that non-native language users will always be non-native language users. We are not aiming for perfection, but a realistic level of proficiency that will enable you to function effectively in the target language – and, for some, in the interpreting environment. 

We particularly encourage students of interpretation to remember that they are entering a profession where training is never “finished”: instead, we promote the ideal of constantly striving to become a better interpreter, and a more skilled language user – in all your languages. 

For student tutors, remember that you are linguistic and cultural role models for your fellow students!

8.4. Recording ISL work

Students may record their work onto DVD, CD-ROM, a memory stick or portable hard drive. Students are responsible for providing blank discs for their own use. Homework must be on a separate disc from examinations and coursework.

8.5 Presenting ISL Work for marking or review

Before signing a piece of work to camera, please sign the following information:

1. Your name in full,

2. Your name in ISL (i.e. your sign-name)

3. Your student ID number

4. Date of filming, 

5. Module name (e.g. ISL A, Sign Linguistics and Signed Languages, etc.)

6. Lecturer’s name, 

7. The title of your presentation or the question number/s and sign the question/s, whether it is homework, coursework or examination.

8. Save your recorded piece in .mov or .mp4 format

Please also include information listed in points 1-7 on your disc cover.

8.6 Copying of Recorded Materials

Please note that copyright laws also cover the recording of DVD/CD materials. Do not copy copyrighted VHS tapes/DVD stored in the Centre. You may make copies of class recorded lectures for your own study purposes only. This also applies to recorded materials prepared by the Centre for instructional purposes.

9. Expectations of Students at ISL Courses

Good time keeping is essential. Students should be present 5-10 minutes before class is due to start. Students who arrive late disrupt the class. The ISL tutor will not review information that a student has missed due to lateness: it is the student’s responsibility to find out what they have missed in their own time. 

Talking is not accepted during ISL classes. This includes coffee breaks that occur between formal ISL sessions. Our aim is to immerse students in ISL insofar as possible. While we appreciate that this may be initially difficult, after a few weeks it does become easier. Many students say that they talk because they don’t know the sign for something: if you do not know a sign for a particular concept, then fingerspell the word instead. 

Students are required to uphold the CDS dress code. This specifically makes reference to wearing plain coloured tops to ISL class.

ISL classes are taught in smaller groups to facilitate interactive learning. In these classes, chairs are arranged in semi-circles so that students can see each other’s contributions. It is the student’s responsibility to make sure that they have a comfortable space to sign (i.e. make sure you have adequate elbow space!) and that you can see everyone else in the group clearly. We ask that bags, coats, etc. be stored in one corner of the room to maximise comfort during ISL class.

When learning ISL, you will find that, like any other language, there is often more than one way to express a concept. ISL has synonyms (more than one word to express the same concept) which are often associated with gender or regional variation (you’ll learn more on this in Sociolinguistics). We ask you to remember that if someone uses a sign that is different from yours, it does not necessarily mean that it is “wrong”. Remember, teamwork and sharing knowledge with your fellow students and tutors leads to a greater level of understanding of the language all round.

Students should gain each other’s attention using the “Deaf Way”: tap the person on the shoulder or knee or wave your hand in their line of vision until eye contact is achieved. Do not call the person in English.

It goes without saying that in order to learn, you must attend classes. We expect students to attend all classes.

Students are not permitted to chew gum in ISL class. These activities interfere with the production of non-manual markers. As in other classes throughout College, eating and drinking in class are strictly forbidden.

Homework for ISL courses must be submitted in ISL only. The lecturer’s feedback on your homework will be recorded in ISL on the same DVD/CD/memory stick as the submitted homework. ISL lecturers’ feedback aims to identify your strengths and your weak points which require your further attention in order to improve: practice makes perfect!!

10. What is expected of you as a student

10.1 Regular attendance

Regular attendance is compulsory. Students who do not attend classes may be formally excluded from sitting examinations as per the College regulations listed below:

Students can be deemed ‘non-satisfactory’ if they fail to fulfil coursework and attendance requirements for the course that they are taking. 

· For attendance, this means that a student is ‘non-satisfactory’ if they miss more than one third (1/3) of a required course/ module in any term.

· If a student misses more than 1/3 of classes for any course in a term, the head of department may report the student to the University’s Senior Lecturer as being non-satisfactory for that term. 

· In the first instance, the Head of Discipline (i.e. the Director of the Centre for Deaf Studies) will write a report to the student’s College Tutor who would normally interview the student and respond on the student’s behalf to the Head of Discipline, outlining any mitigating/ special circumstances.

If a student is referred to the Senior Lecturer as non-satisfactory because they did not attend classes as expected in Michaelmas and Hilary Terms, the student may be refused permission to sit annual exams and may be required by the Senior Lecturer to repeat their year. (Source: University of Dublin, Trinity College Assessment and Examination Procedures for Undergraduate Degree and Diploma/Certificate Courses. Par. 2.5. ‘Non-satisfactory attendance and course work’.)
We ask that you inform the Centre's Executive Officer if you will be unable to attend classes. 

10.2 Doctor’s Certification

Doctor’s certification must be provided where:

· Students will be absent repeatedly due to illness, causing them to miss a high percentage of classes; 

· A student will require an extension to a closing date for an assignment due to illness; 

· A student will be absent from an examination due to illness.

Students must note the College regulations regarding the procedures to be followed and the consequences of being absent from examinations/ tests due to illness. All College regulations are listed in the College Calendar, which is on the College’s local home page at www.tcd.ie/local
10.2.1 Student Health Services

Students should note that they may avail of Student Health services on campus. This allows for subsidised rates for doctor’s visits. Details can be found at: http:www.tcd.ie/Student_Health/
10.3 Supporting and consolidating your learning through private study

The ISL courses offered at the Centre for Deaf Studies offer a concentrated exposure to the language. Your personal success in developing skill and appreciation for ISL will very much depend on how much effort you put in towards supporting and consolidating your learning through regular private study. 

We expect that students complete all homework, coursework and assessments as assigned. This is an expectation of the College. Remember, each course’s ECTs are based on student work. The general rule of thumb here is that students put in two hours of self-study for each hour of class. Students who do not hand in coursework and assignments will be returned as ‘Incomplete’.

As mentioned earlier in this document, students can make use of the CDS self-access facilities and the self-access facilities at Centre for Language and Communication Studies (CLCS) for this purpose, while Deaf/disabled students can also avail of the services offered by A.T.I.C.

10.4 The Golden Rule: A little learning often

This need not mean trying to fit in a large block of time each day for extra language work. The golden rule is: A little learning often. The key to success is how you organise your time and your learning. A separate booklet is available from CLCS which provides detailed guidelines on how to organise your language learning and make the best use of the self-access facilities and resources. The College’s Counselling Service runs regular courses regarding the organisation of study time, preparing for exams, managing stress, etc. and we encourage you to participate in these programmes. 

We particularly encourage you to watch Deaf community programmes (e.g. “Hands On”), and to attend public social events organised by members of the Deaf community (e.g. public meetings, theatre events, fund-raising events, etc.). You may also wish to join the TCD Sign Language Society. For more information or to become a member, email: sign@csc.tcd.ie.

10.5 Staying in Touch:

10.5.1 Check your email regularly

We use email as the main channel of communication for information, announcements and feedback. Each student is provided with an ‘@tcd.ie’ address. Students should get into the habit of regularly checking your email.

10.5.2 Check the CDS Website

Information about the CDS and the courses we run can be found at the CDS website. This information includes timetable information, exam schedules and style sheet for bibliographies. We also include interesting links to other websites of relevance. Visit www.tcd.ie/slscs/cds/

10.5.3 Check the CDS Programme Studies notice-board

Important notices and information will also be posted on the CDS notice board in the corridor at Lwr. Drumcondra Road.

11. Assessment Procedures

There will be several modes of assessment in place during the academic year 2009-2010. Further details regarding assignment procedures for individual modules will be provided by course tutors at the outset of each course. As a general guide, the following modes of assessment may be applied:

11.1 Continuous Assessment

A percentage of final marks for a given course may be awarded to course work completed during a course/module. Coursework is intended to give students a means of evaluating their own progress in relation to the overall demands of the programme of study. Coursework may include the completion of coursework assignments, reports or in-class presentations or placements or practical language tasks; work in the language laboratory or other forms of ongoing assessment. Where suitable, these will show evidence of reading and research at an appropriate level. Continuous assessment may also include reference to attendance, punctuality, in class performance and collegiality, all essential skills in professional formation. Continuous assessment also allows lecturers to offer feedback to students that can help shape better performance in end of term tests and assignments. 

11.2 Formal Assessment

This can include written examination, language performance tests, interpreting tests and the submission of written essays or minor dissertations. We also apply continuous assessment procedures for many courses to give students maximum opportunity for demonstrating what they have learned across the year. Instructions regarding the language/s of the exam or test will be given prior to the examination period. Generally, language tests will be held in the target language. 

11.3 Other notes regarding assessment:

All courses/ modules are subject to a process of end-of-course assessment. These assessments will be used to determine student progress throughout their course of study, in line with the provisions laid down for undergraduate Diploma courses by the Faculty of Arts, Humanities and Social Sciences, Trinity College Dublin. Module descriptors for all courses taught in 2009-2010 are also included later in this handbook along with an indication of the methods of assessment used. Deadlines for assingments in 2009-2010 are listed in this handbook.

End-of-course assessments normally consist of either a formal unseen examination or an essay-type assignment. All written assignments or exams must be presented in English. Students have the option of presenting examination and assignment material in ISL, though a written bibliography must be attached using the format described below.Such assignments will normally be no more than 2,000 words in duration or 20 minutes of ISL presentation on disc or digital tape. 

11.3.1 The Language of the Assessment/ Test

Assessments involving practical language skills will normally include an appropriate language test. Every assignment submitted must be typed in English or presented in ISL in accordance with the guidelines provided in this handbook. 

11.3.2 Examination Marking Protocols at Trinity College

Assignments and language tests are, in the first instance, typically marked by your course lecturer. All second year assignment and test work is second marked, and a sample of first year work is systematically second marked by another qualified reviewer. In addition to this, the College has a system of external assessment in place. External examiners moderate the Centre’s assessment procedures to ensure that the examination process is fair and that there is consistency in the manner in which examinations/assessments are marked. 

All course results are finalised at the Centre’s Court of Examiners meeting in June. Following from this, results are returned to the College’s Exams Office and made available in two ways: (1) online and (2) posted on the CDS Student’s Board. Supplemental Court of Examiners meeting takes place in September. 

If a student is not successful during the supplemental period, they may be given permission to repeat the year. In such cases, the general principle applied is that students must have achieved a 2.I grade in order to be exempted from repeating a module if they are required to repeat the year. Any exemptions for courses are at the discretion of the Court of Examiners and are generally considered on a case-by-case basis.

Students should note that the Faculty of Arts, Humanities and Social Sciences holds a bi-annual Court of Appeal. Please note that there are restrictions that apply regarding the grounds for appeal. Details are available from the Faculty of Arts, Humanities and Social Sciences and are posted throughout College during examination and supplemental examination review periods (June, September). Dates for submission of appeals will be made available by the Faculty of Arts, Humanities and Social Sciences office and posted in CDS during examination periods.

11.3.3 Exam Results

As noted above, exam results are posted on the CDS notice board and on the college website (http://www.tcd.ie). Official transcripts are sent out to students on successful completion of their year. Results are not given out over the phone. Students may not collect results or feedback forms for other students. Students must sign to confirm that they have collected feedback forms and results sheets from the EO’s office.

11.4 Regulations for Assessment Material submitted
11.4.1 For assessment material submitted in written English:
Assignments submitted in written English must be presented on A4 paper, with information typed on one side of the paper, 1 ½ spacing with 1 ½” margins on all edges. 12-point font must be used with unjustified margins. Text should be indented in a justified mode. The font must be Arial. Students must make sure that the cover page for each assignment includes the following information:

1. Your name in full

2. Your student ID number

3. Deadline date for submitting

4. Module name

5. Full name of lecturer

6. The title of your presentation or the question numbers and the question/s being answered.

(This identification information does not form part of the question and is not included in the assignment word count.)

Students must also ensure that a complete reference list that follows the pattern outlined in Section 11.4.4 is attached to each assignment.

Students must submit two copies of each assignment. Students must keep an additional copy of submitted work for their own reference. 

11.4.2  Presentation Skills for Assignments Submitted in ISL

Students must follow the following protocol when submitting assignments in ISL. A cover sheet must be attached with each ISL assignment submitted for assessment. This must include:

1. Your name in full

2. Your sign name 

3. Your student ID number

4. Deadline date for submitting

5. Module name

6. Full name of lecturer

7. The title of your presentation or the question numbers and the question/s being answered.

(This identification information does not form part of the question and is not included in the time count for the assessment.)

Then pause – use fader to paragraph. 

Introduction: The introduction should give the viewer an idea of what the question is about. What are the main issues that you will talk about? Why are these issues important for this question? (list reasons). What literature will you draw on for each of these issues?

use fader to paragraph

Key Points: You must present an argument for each of the key issues that you listed in the introduction. Cite the literature and explain relevance to the question, using examples to illustrate your discussion.

use fader to paragraph

Your own research and reflections: If you have undertaken research you should present your results. Describe the methodology applied (e.g. how you set up your research (e.g. to avoid Observer’s Paradox)) and why you decided to research this topic in this way. This shouldn’t be the first time you mention your own research though – it should be signposted in the introduction too. You should relate your research structure and findings to the literature. Are they similar to those of other researchers? Describe any similarities or differences that apply. If your findings support or question findings from other research, make sure that you clearly provide evidence to support your discussion. Ensure that your discussion is thorough and that the receiver/reader is lead through the discussion from one point or argument to the next.

use fader to paragraph

Conclusions: In this section, you need to summarise the discussion that you covered in the assignment. Outline what your key arguments were, and come to some conclusions. Conclusions can also outline what you think needs to be done in the future in order for us to more fully understand the issue that you are discussing (e.g. maybe you think that more research needs to be done).

use fader to paragraph

References: Finally, you must give a list of references. A reference list gives information to facilitate the reader/receiver finding the books, articles or magazines etc. You must supply your reference list in written English, following the guidelines for references that are included in this handbook.

11.4.3  College Regulations for Assignments

These rules apply to all assignments: written and signed. Every assignment (written or signed) must include:

11.4.3.1 A cover page with name, student number, course title and assignment question; full written text, with all quoted works included in the reference list. In written assignments, references must be cited in full at the end of the paper before the appendices (if any), but in the text itself, students should cite the author and the date of publication, e.g. “Sutton-Spence and Woll (1999) report that....” If the assignment is on DVD/CD, the author’s name/s should be finger spelled and a publication date given for all references. Note that reference to Wikipedia is not acceptable. 

11.4.3.2 A full reference list as outlined below. Only publications actually referred to in the text should appear on this list. It should be arranged alphabetically by authors’ surname, and within authors, by publication date. For video recorded assignments, written reference lists in the form outlined below must also be submitted with your assignment on DVD/CD-ROM.

11.4.4 Reference Lists:

When submitting written/signed assignments, you are required to include a full reference list of the relevant works that you consulted when preparing your assignment. Students may not cite Wikipedia as a source. Two example of referencing are:

Johnston, Trevor and Adam Schembri 2007: Australian Sign Language. An Introduction to Sign Linguistics. Cambridge University  Press.

Leeson, Lorraine 2007: An Introduction to the Linguistics of Signed Languages. Centre for Deaf Studies: Trinity College Dublin. (ebook)

11.4.4.1 Citing Books

Books should be cited as follows: Author’s surname, author’s first name, year of publication, title of the book (in italics), place of publication, publisher’s details. For example:

Sutton-Spence, Rachel and Bencie Woll 1999: The Linguistics of British Sign Language. Cambridge: Cambridge University Press.

11.4.4.2 Citing Articles

Newspaper/ magazine articles should be cited as follows: Author’s surname, author’s first name, year of publication, title of the article, in, name of the magazine (in italics), issue number, page numbers. For example: 

Bowman, Cliff 2001: Official Recognition of BSL: Some insights from the Welsh Language Act 1993, in Deaf Worlds, Volume 17, Issue 1, pp 7-14.

11.4.4.3 Citing Web Sources

Web sources should be cited as follows: Author’s surname, author’s first name, year of publication/ date of downloading, title of the page, full URL of web page. For example:

Sternberg, Robert J., 07/08/2001: General Tips on Becoming a Better 

Student, http://www.hartcourtcollege.com/psych/student/better.html. 

(accessed 1 September 2007).

Note: citing Wikipedia is not acceptable for referencing at university level. 

11.4.4.4 Using Secondary and Primary Texts

Students should note that at undergraduate level it is permissible to use secondary texts – that is, if an author is cited in another book or article and you want to cite what they have said but cannot access the primary source, you may still include the reference to the book/ article that you are reading. For example, if you are reading about the work of Liddell and Johnson (1985) in an article by Mary Brennan, you may want to refer to Liddell and Johnson’s work, but their article may not be held in the library or be available for your reference in time for you to satisfactorily complete your assignment. To this end, you can say something like the following: 

“Liddell and Johnson (1985) cited in Brennan (1992:14) note that…” 

Both the reference to Brennan (1992) and Liddell and Johnson (1985) must be listed in your bibliography.

11.4.4.5 Evidence of Plagiarism

Plagiarism is the copying (intentional or unintentional) of another person’s work without appropriate reference to the original author. It may take the form of copying from another student or the copying of a published text from an article, book, CD, DVD or website without appropriately referencing the source. All forms of plagiarism are totally unacceptable.  

Short quotations from published sources are acceptable but must be clearly marked and the source of the quotation must be indicated. See the guidelines in this handbook for referencing.

The University does not tolerate plagiarism. Any texts (written or signed) showing evidence of plagiarism will not be corrected and students will be penalised by loss of marks for the entire assignment. That is, you will receive a mark of 0% for the module and risk expulsion from the university. 

A student caught plagiarising will be reported to the Director, CDS and the Head of School. You may also be reported to Undergraduate Dean who has ultimate responsibility for undergraduate discipline at TCD.  

11.4.4.6 More Tips on Writing Essays

A helpful address on the TCD website for student essay writing is http://www.tcd.ie/Student_Counselling/student-learning/study-skills.php

11.5  Assignments submitted on DVD or CD-ROM

Students must submit two copies of each disc assignment Any copying of discs must be carried out before the final date of submission. It is not possible to make DVD or CD-ROM copies on the day/s of submission of assignments. 

11.6 Dates for Submission of Assignments in 2009-2010

Written/recorded assignments must be submitted to the Executive Officer by 12.00 noon.Late submission of assignments will not be accepted unless medical grounds or other extenuating circumstances apply. These must be documented.

	
	
	
	DS
	ISL Teaching
	Interpreting

	January 18th 2010
	Teaching Methods Part 1
	
	
	✓
	

	
	Language Processing
	 
	✓
	
	✓

	 
	Applied Ethics
	 
	✓
	✓
	✓

	 
	Deaf People in the Media
	 
	✓
	
	

	 
	Equality Studies
	 
	✓
	
	

	 
	Curriculum Planning Part 1
	
	✓
	

	 
	Deaf Education
	 
	✓
	
	

	
	
	
	
	
	

	April 12th 2010
	Bilingualism
	 
	✓
	
	

	 
	Mental Health
	 
	✓
	
	

	 
	Colonialism
	 
	✓
	
	

	 
	ISL as 1st Language
	 
	
	✓
	

	 
	Teaching Methods
	 Part 2
	
	✓
	

	 
	Curriculum Planning part 2
	
	✓
	

	 
	Methods of Assessment
	 
	
	✓
	

	 
	Theories of Education. 
	 
	
	✓
	

	 
	Placements
	 
	✓
	✓
	✓

	
	
	
	
	
	


11.7 Supplemental Assessments

If a student fails to pass any course assessment, they must repeat it. For assignments, this means that students must revise their submission on the basis of feedback from their lecturer and examiners during the summer months. 

Students should note that where a re-sit/ resubmission is required, a grade of 40% is the maximum that will be awarded. This is a College regulation for supplemental exams. 

If a student is not successful during the supplemental period, they may be given permission to repeat the year. In such cases, the general principle applied is that students must have achieved a 2.I grade in order to be exempted from repeating a module if they are required to repeat the year. Any exemptions for courses are at the discretion of the Court of Examiners and are generally considered on a case-by-case basis.

Supplemental test results will be published by the Exams Office in the late September.

Supplemental assignments must be submitted by: 

Friday, 20th August 2010 at noon. 

For sign language and interpreting tests, a supplemental testing period is provisionally scheduled for the week of 30 August 2010. Students cannot register for a second year unless they pass all assessments, throughout the year. Students should note that where a re-sit/ resubmission is required, a grade of 40% is the maximum that will be awarded. This is a College regulation for supplemental exams. 

Please note that students repeating the year may have exemptions for certain modules if they have achieved a 2.I (60%) minimum grade in that module/s in the academic year 2008-9. Note that this is a School regulation. 

Students wishing to progress from Diploma to Degree programme in 2009-or thereafter must hold a minimum 2.I (50% or above) grade average. Further details of the new B.A. in Deaf Studies will be made available in the coming year.

11.8 Marking Conventions

In this section we outline the criteria by which assignments, language tests and exams are marked. These criteria apply to assignments and language tests presented in English and/or ISL.

The TCD Grading system is as follows:

The TCD Student Records office record the progress of students registered on Diploma courses as achieving the following categories of grades: 

Distinction (70-100%)

Pass (40-69%)

Fail (0-39%)

Degree categories of grading:

Internally, the following, more detailed breakdown of results apply as a means of giving more complete guidance to students regarding progress:


I 
(70-100%)


II.1
(60-69%)


II.2
(50-59%)


III
(40-49%)


PASS
(40%)


F1
(30-39%)


F2
(0-29%)

Incomplete - Permission to re-submit an assignment or to re-sit an exam/s. This is granted in a limited number of circumstances. 

Deferred - Permission to re-sit an exam/s before the next academic Year. This is only possible with written permission from the College’s Senior Lecturer, following a request from your College Tutor and with the support of the Centre for Deaf Studies. 

11.9 Grade Guidelines for Assignments

Percentage grades for assignments are awarded on the basis of the following general criteria:

DISTINCTION

I - 70-100% First Class

Excellent knowledge of main issues coupled with attention to underlying principles and themes. There is critical use of secondary material, with evidence of use of material beyond the prescribed course material. There is evidence of independence of mind/ imagination, with a demonstration of the ability to analyse and synthesise information form a range of sources. There is a consistent performance in terms of argument and use of discourse throughout the essay. Structure and presentation is exemplary.

PASS

Pass grades incorporate a wide range of percentage categories. In this section, we outline the criteria that are a basis for the percentage grade category awarded.

II.1 - 60-69%

There is an awareness of the full implications of question raised and the response to the question/s is good. Underlying principles and themes are identified and discussed, indicating a thorough knowledge of the subject. There is evidence of analytical ability: material from secondary sources is carefully and critically selected, interpreted, compared and evaluated. Good structure and presentation in terms of accuracy, style and lexicon. Largely consistent performance in essay/examination.

II.2 - 50-59% - Lower Second Class

The main issues and concepts raised by the question are understood and described in a coherent way. Major concepts are dealt with in a satisfactory way. Style, internal consistency and presentation are satisfactory. Some interpretation of themes and major concepts occurs, with comparison of major sources, but these are not pursued in depth, with the result that structure may be narrative or descriptive rather than analytical. Analysis of underlying themes and principles are only partially developed. 

III - 40-49%-Third Class

There is some evidence of understanding of main issues and concepts. There is reasonable coverage of the topic, but insufficient attempt to provide a critical or theoretical perspective, resulting in minimal engagement with the question. Sources are summarised accurately, but not effectively compared, interpreted, evaluated or related to a central argument. There is acceptable performance in relation to most of the criteria relating to accuracy, style, and use of lexicon. The use of language should not produce difficulty in understanding the expression of ideas in the work nor the organisation of the materials.

FAIL

F1 – 30% - 39%

F2 – 0% - 29% (indicates mark is non-compensatory)


A student may fail because of serious misunderstanding of the question, resulting in little evidence of understanding of the main issues and concepts. There is serious weakness in coverage of content and sources, internal consistency and organisation of arguments and/ or style of presentation (i.e. punctuation, spelling, grammar, referencing, etc.). Use of sources may be inadequate, uncritical, irrelevant and/ or casually paraphrased or plagiarised. Material may be inaccurate, stylistically inappropriate or incoherent and with lexical and grammatical errors.

11.10 Sample Marking Grid for Assignments

When marking assignments or essay style questions, the criteria listed above (Section 11.9) are used to guide overall marking. In addition, the marking structure below is applied. 

	Structure (10%) (Introduction (5%);Conclusions (5%))

	Content (answering basic question)

(35%)

	Coherence of Argument (20%)

	Use of relevant literature (10%)

	Independence of thought (10%)

	Evidence of relating theory to practice (10%)

	Presentation (5%)

	Total (/100%)


11.11 Grade Descriptors for Language Tests:

The following are grade descriptors used in assessing modules including the use of Irish Sign Language or English (i.e. all ISL modules, English language modules and interpreting performance modules). Note that the descriptors here are cross-referenced with the criteria for each individual langauge or interpreting test. 

DISTINCTION

I - 70%+   - First Class

Language production is correct, fluent, and idiomatically appropriate. Language is grammatically correct and clearly structured. Register is appropriate and consistently applied across the discourse. Interactive strategies are applied in a culturally appropriate manner. Comprehension is excellent.

PASS

Pass grades incorporate a wide range of percentage categories. In this section, we outline the criteria that are a basis for the percentage grade category awarded.

II.1 - 60-69% - Upper Second Class

The student demonstrates a good level of accuracy, appropriate range of structures, idiom, and lexis. There may be occasional errors of grammar or syntax. Cohesion will be good, but there may be some deviations from typical native discourse structures. Interactive strategies are applied in a culturally appropriate manner, with some deviation from native-like behaviours. Comprehension is good.

II.2 - 50-59% - Lower Second Class

The student demonstrates a satisfactory level of accuracy, appropriate range of structures, idiom, and lexis. There may be errors of grammar or syntax. Cohesion is satisfactory, with many deviations from native-like behaviour. Interactive strategies are recognised and applied but deviate from native-like behaviours. Comprehension is satisfactory.

III - 40-49% -Third Class

The student demonstrates a minimal level of accuracy, appropriate range of structures, idiom, and lexis. The performance is comprehensible, but very limited, and perhaps awkward. There may be many errors of grammar or syntax. Cohesion is limited. The student attempts to make use of culturally appropriate interactive strategies but these deviate significantly from native-like behaviours. Comprehension is quite limited. Length requirements for answers may not be met.

FAIL

F1 – 30% - 39%

F2 – 0% - 29% (indicates mark is non-compensatory)


A student may fail because of some (or all) of the following:

· Serious errors which impede comprehension and communication, including grammatical, lexical and semantic errors.

· Comprehension is severely restricted.

· Failure to engage with the task set.

· Length requirements not fulfilled.

· Unsatisfactory structure and presentation.

11.12 Sample Marking Sheets for ISL and Interpreting Tests

The following is a sample of a marking sheet for an ISL test and outlines how marks are allocated for features that are specifically taught in an ISL module.

11.12.1 Sample ISL Marking Sheet

	Features


	Poor 

0-2


	Fair 

3-4
	Good 

5-6
	V. Good 7-8
	Excellent 9-10

	Lexical choice
	
	
	
	
	

	Sign in context
	
	
	
	
	

	Handshape
	
	
	
	
	

	Verbs
	
	
	
	
	

	Use of classifier
	
	
	
	
	

	Structure/syntax
	
	
	
	
	

	NMF
	
	
	
	
	

	Use of Eye gaze
	
	
	
	
	

	Location/placement
	
	
	
	
	

	Pace of articulation
	
	
	
	
	

	Modification
	
	
	
	
	

	Role-shift
	
	
	
	
	

	Compounds/productive signs
	
	
	
	
	


11.12.2 Sample Interpreting Test Marking Sheet

The following is a sample of a marking sheet for a practical ISL/English interpreting test:

Marking Descriptors

	
	1
	1= Seriously Inadequate performance does not in any way meet the minimum requirements for performance. There are serious problems with TL production (e.g. grammatical structure is inappropriate or lacking with many instances of source language intrusion), interpreting issues (e.g. lack of accuracy in message transfer, very poor awareness of function, register, etc.), interaction (e.g. management of interaction is flawed)  and professionalism (e.g. inappropriate dress, behaviour, ethical judgment) Overall delivery is unsatisfactory.
	

	
	2
	2= Inadequate performance, but, with further input, may reach target required. There are problems with some target domains such as TL production (e.g. grammatical structure is inappropriate with many instances of source language intrusion), interpreting issues (e.g. lack of accuracy in message transfer, very poor awareness of function, register, etc.), interaction (e.g. management of interaction may be flawed) and professionalism (e.g. inappropriate dress, behaviour, ethical judgment) Overall delivery is unsatisfactory.
	

	
	3
	3 =Adequate performance in terms of target language production, interpreting issues, management of interaction and professionalism. This performance meets the minimum standard required though work is needed to improve skill level across several of the target domains.
	

	
	4
	4 = Good performance in terms of target language production, interpreting issues, management of interaction and professionalism. There are instances across the target domains where further skill development is required.


	

	
	5
	5 = VeryGood performance in terms of target language production, interpreting issues, management of interaction and professionalism. There are rare instances across the target domains where further skill development is required.


	

	
	Target Domain
	1
	2
	3
	4
	5

	1
	ISL as Target Language

The ISL production is natural and close to an original rendition. It is in line with what is required by the situation (and its function) and the audience. 
	
	
	
	
	

	2
	English as Target Language

The English production is natural and close to an original rendition. It is in line with what is required by the situation (and its function) and the audience.
	
	
	
	
	

	3
	Functional & Textual Adequacy

The interpretation accurately accomplishes the goals, purpose (function, information content, expressive demands, persuasive content) set for the intended audience, at the appropriate level of formality.
	
	
	
	
	

	4
	Non-Specialised Content Meaning

The interpretation accurately reflects the content of the SL insofar as required without unwarranted alterations, omissions or additions. Slight nuances and shades of meaning are rendered accurately.


	
	
	
	
	

	5
	Specialised Content Meaning

The interpretation delivers an accurate and appropriate rendition of the specialized terminology used. It reflects a good command of terms and content specific to the subject.
	
	
	
	
	

	6
	Interactive Aspect

The interpreter handles the interaction smoothly. There is no overt favouring of either party resulting in ratification of one party over another (unless the domain requires otherwise).
	
	
	
	
	

	7
	Professional Conduct

The interpreter’s conduct, appearance and demeanor are as expected (dress, manners, ethical judgment, etc.).
	
	
	
	
	


Where: minimum requirements for passing is a ‘3’ mark in all categories.

12.  CDS Personnel

12.1 Contacting Staff:

Students may contact staff at the email addresses listed below, by leaving a message with the Executive Officer at the Centre, or by leaving a written note for collection by staff in their “pigeon hole” (please leave this with the EO for delivery). Students should NOT contact members of staff at their private addresses/ by mobile phone under any circumstances.

12.2 Full-time Academic Staff:

Dr. Lorraine LEESON ((PhD, M.Phil (Linguistics), Dip. Deaf Studies, Cert. Women’s Studies, M.I.T.I.A., F.T.C.D. (2009)) is the Director of the Centre for Deaf Studies and course coordinator for the Diploma in ISL/English Interpreting. Dr. Leeson has worked with the Deaf community in a variety of contexts at national and European level since 1990. Dr. Leeson’s research interests include elements of the morpho-syntax of Irish Sign Language from a cognitive linguistics perspective, language policy and planning, longitudinal interpreting skill development and interpreter “coping strategies”. Recent publications include a co-edited volume on simultaneous constructions (John Benjamins), with Dr. Myriam Vermeerbergen and Dr. Onno Crasborn (2007), and contributions to a range of encyclopaedias and handbooks on linguistics, sign linguistics and translation and interpreting. Dr. Leeson is currently working on a corpus-based description of ISL (with Prof. John I. Saeed, CLCS). She is also founder and series editor of the Centre for Deaf Studies Monograph series; editor of The Sign Language Translator and Interpreter; and is member of the Deaf Worlds: International Journal of Deaf Studies Editorial Board. Dr. Leeson is also actively engaged in a number of EU funded projects (Leonardo da Vinci) as well as leading the Centre’s SIF II funded work with the Institute of Technology, Blanchardstown. Dr. Leeson was named a Léargas Language Ambassador of the Year in 2008 for her work on ISL and in 2009 was elected as a Fellow of TCD. She also serves as external examiner to a number of UK based higher education institutes. Email: leesonl@tcd.ie
Mr. Patrick A. MATTHEWS(M. Phil. in Applied Linguistics) is course coordinator for the Diploma in ISL Teaching Programme. Mr. Matthews has played a key role in the Deaf Community for many years and has extensive knowledge and experience of teaching ISL both generically, and within specific domains, to Deaf people as L1 learners and to non-deaf people as L2 learners, and on the training and assessment of sign language interpreters. Mr. Matthews’ research interests include the linguistics of ISL, Deaf education, first and second language acquisition, Deaf community and culture, and sign writing systems. Recent publications include two DVD’s and accompanying booklets for teachers and learners of ISL (2007). ‘Village Life: Deaf culture in contemporary Ireland’ co-authored with Susan Foley-Cave in Dr. Patrick McDonnell’s edited volume on Deaf Studies in Ireland, and an article, ‘Practical Phonology: What learners need to know about handshapes in Irish Sign Language’, in Deaf Worlds-International Journal of Deaf Studies.  Mr. Matthews has served as Deputy Chief Examiner for the Leaving Certificate Applied ISL exam since 2004. He is also involved in the DeafVoc Leonardo da Vinci funded Project, which CDS are contributing to in 2009-10. Email: 

HYPERLINK "mailto:matthep@tcd.ie"
matthep@tcd.ie
Ms. Carmel GREHAN(M.Phil in Applied Linguistics, B.Sc., Dip. Deaf Studies) is course coordinator for the Diploma in Deaf Studies. She has research interests in gendered signing in the Irish Deaf community as well as in the area of curriculum development and teaching. Her publications include a paper on the role of gender in contemporary ISL (co-authored with Dr Lorraine Leeson) (2004), a chapter on Deaf students’ access to state examinations (in McDonnell (ed.) 2004) and a research publication on poverty within the Irish Deaf Community (co-authored with John Bosco Conama) (2001). She is currently working on the development of a curriculum for signed languages that is aligned to the Council of Europe’s Common European Framework of Reference for Languages as part of her work on the Leonardo da Vinci funded D-Signs project, of which she is the Irish coordinator. Ms Grehan also serves as Chairperson of the Irish Deaf Society. Email:

HYPERLINK "mailto:cgrehan@tcd.ie"
cgrehan@tcd.ie
Mr. John Bosco CONAMA (M. Litt, BA) is course coordinator for the Bachelor in Deaf Studies. Mr. Conama is a former Chair of the Irish Deaf Society and was a Higher Executive Officer in the Revenue Commissioners. He is currently completing a PhD in equality studies (UCD), having previously completed an M.LItt that focused on social policy issues. Recent research work includes a review of the Signing Information Service in the Mid-West for Paul Partnership (2008), and other work has centred around EU funded projects including SIGNALL II and D-signs. Mr Conama is acting Chairperson of the Model School for the Deaf project and was the coordinator of the fourth Deaf Academics International conference in Trinity College in June 2008. Email: comamaj@tcd.ie
Ms. Laura SADLIER (M. Phil. Applied Linguistics, Dip. Communication Skills, Dip ISL/English Interpreting) is a CDS graduate and an experienced ACELS tutor of English to second language learners. Ms. Sadlier has completed an M. Phil in Applied Linguistics where her focus was on the testing of interpreters. She has also completed a Bachelor degree in English, a Diploma in Communication Skills, a Certificate in Criminal Litigation and a Certificate in Teaching English as a Foreign Language. Her previous studies relate to her interest in areas such as cognitive and developmental communication, interpersonal and intercultural psychology, second language acquisition and interpreting in legal domains. She is now working towards a PhD in Second Language Acquisition of ISL for Adult Learners. She is currently involved in the D - Signs research project: relating its content to the structure of the Common European Framework of Reference for Languages. Her research on the testing of interpreters has recently been published in The Sign Language Translator and Interpreter (2009). Other research interests include cognitive processing, non-verbal and paralinguistic communication and portfolio-based assessment.Ms. Sadlier is a half time lecturer in Deaf Studies at the Centre.Email:sadliel@tcd.ie
Ms. Teresa LYNCH(Dip. ISL Teaching) was a one of the pioneers to promote ISL in the late 1980’s. Ms. Lynch was the first (female) Chairperson of the IDS.  She is a half-time lecturer at CDS and also works as a tutor for the IDS’s literacy Services, as a Registered Deaf Interpreter and as a presenter for the RTE Deaf Community TV programme, “Hands On”.  Ms. Lynch also provides Deaf Awareness Training to various professional organisations. She has co-authored (with Dr Lorraine Lesson 2009) a paper called ‘Three Leaps of Faith and Four Giant Steps: Developing Interpreter Training in Ireland’, published by Gallaudet University Press. Email:lyncht2@tcd.ie
Ms. Gudny BJORK THORVALDOTTIR (B.A. Sign Linguistics and Icelandic Sign Language (ÍTM)/Icelandic Interpreting, M.Phil Linguistics). Ms. Thorvaldsdottir has previously worked in a variety of interpreting settings as well as lecturing on Sign Linguistics at the University of Iceland. She will work on aspects of the phonological-morphological interface in ISL from a cognitive linguistics perspective. Ms. Thorvaldsdottir is currently working on a PhD in sign linguistics at the Institute of Technology, Blanchardstown as part of the CDS/ITB Deaf Studies in Ireland (SIF II) Project. Email: thorvalg@tcd.ie
Ms. NoraUNGAR(M.A. in Cultural Anthropology and Pedagogy) Ms. Ungar has worked as project manager after her graduation in projects related to Hungarian Sign Language and sign language interpreting. She has been heavily involved in the establishment of interpreting services and the development of interpreter training in Hungary. She is currently working on a PhD in Deaf Culture at the Institute of Technology, Blanchardstown as part of the CDS/ITB Deaf Studies in Ireland (SIF II) Project. Email:ungarnora@gmail.com
Dr. Patrick McDONNELL (PhD, M.Ed, BA, HDip. in Ed, Dip. TD, Dip App. Ling.) Dr. Mc Donnell worked for many years in Deaf education and was involved with the Irish Deaf community on a number of projects, including the first Irish Sign Language tutor and interpreter training programme to be conducted in Ireland. Dr. Mc Donnell also played a key role in efforts to establish the Centre for Deaf Studies at Trinity College. Dr. Mc Donnell is a part-time lecturer in the Equality Studies Centre and in the Education Department at University College Dublin and was a Newman Scholar at UCD from 2001-03. Dr. Mc Donnell was appointed co-ordinator of Disability Studies in the Equality Studies programme in 1992 and has been joint co-ordinator since 1997. Dr. Mc Donnell’s main research interests are disability as a social construct, ideology and practice in special education, and the linguistics of signed languages.  Email: pjmcd60@eircom.net
Other lecturers will be invited to support the delivery of specific courses or parts thereof. 

12.3 Administrative Staff

Ms. Ellen LENNON-BOWMAN (BA)is one of the Centre’s Executive Officer (working Mondays & Fridays). Ms. Jennifer O’REILLY is the Centre’s other Executive Officer (working Tuesday-Wednesday-Thursday). Ms. Pauline McMahon works one day a week supporting the Centre’s project work administration. Email:cdsinfo@tcd.ie
12.4 External Examiners

The External Examiners for 2009-10 are: Dr Kearsey Cormier, University College, London, UK., Ms. Marjukka Nisula, Humak Institute, Finland and Mr Juha Manunen, Humak Institute, Finland.

12.5 College Tutors

College Tutor is assigned to students on registration. There are three tutors who are assigned to CDS students, all of whom are lecturers in the School of Linguistic, Speech and Communication Sciences.

	Ms. Denise O’Leary
	olearyde@tcd.ie

	Dr. Breffni O’ Rourke
	breffni.orourke@tcd.ie

	Prof. David Singleton
	dsnglton@tcd.ie


13.  Services to Support Students

13.1 Reading Tutorial Support Service

Students who are Deaf or who have a learning difficulty (i.e., dyslexia, etc.) may require additional reading support while studying at Trinity. Reading Support Workers (RSWs) are available to assist students in accessing printed academic texts. It is strongly recommended that students who are eligible for this support avail of this service. See: www.tcd.ie/disability/

13.2 Student Counselling Services

The Student Counselling Service is here to help students manage any difficulties they are experiencing so they can enjoy and benefit from time in College. Some students may find the transition from school to college quite difficult to negotiate or you may experience personal or family problems that interfere with your academic and social life in College. Phone: 01 8961407

www.tcd.ie/Student_Counselling/
13.3 Confidential Professional Counselling:

Some of the problems students look for help with are often related to stress, lack of motivation, depression, parental separation, addiction, bereavement, eating problems, loneliness, relationship difficulties, sexual or personal identity, academic or study concerns. An appointment can be made in the following ways: 

By calling in to the Student Counselling Service at 199-200 Pearse St.

By telephone:  896 1407 / 3748 

By e-mail: student-counselling@tcd.ie
By referral: from tutors, G.P., chaplains etc.

13.5 Emergency Consultations:
Monday - Friday: 3.00 p.m. - 4.00 p.m. An emergency appointment may be arranged by contacting the Service at 8961407 

13.6 Confidential Helpline - Niteline

Niteline is a confidential telephone helpline for students. Niteline is a joint T.C.D./U.C.D. project that is organised and run by student volunteers with the support of counsellors from both T.C.D. and U.C.D. Freephone: 1800-793-793 (Thursday to Sunday, 9.00 pm - 2.30 am (Term time only)).

14. Programme Breakdown for Academic Year 2009-2010

Teaching for the Diploma in Irish Sign Language/ English Interpreting, the Diploma in Irish Sign Language Teaching and the Diploma in Deaf Studies are modular based programmes. It is our intention to teach the following modules 

NOTE: Course reading identifies core texts for each of the modules. This does not comprise the entire course reading list for these courses, which will be made available with the complete course outline for each module at the first session for each respective class. The book list included here is intended as a guide for students who wish to begin reading prior to the commencement of teaching/ who wish to purchase specific books. Books which we particularly recommend and that you may wish to buy are marked with an asterisk [*].

14.2 Year 2 Courses:  Diploma in Irish Sign Language/English Interpreting

14.2.1Consecutive Interpreting (DF2001: 5 ECTS)

Lecturers: Ms. Laura Sadlier (English –English), Ms. Teresa Lynch (ISL-ISL)

This module will focus on developing the basic skills necessary to interpret. It is a foundation course for all following interpreting modules. All work in this module is intralingual, that is, work is carried out from English to English, and from ISL to ISL. This is a practically biased module which aims to give students an opportunity to develop the basic practical skill set required to interpret and prepare them for the additional challenges faced in liaison interpreting. 

Learning Outcomes for the Diploma in ISL/Eng. Interpreting:

· On completion of this module, a student should be able to:

· Demonstrate the ability to handle transfer of meaning by parphrasing in ISL and English respectively

· Describe the consecutive interpreting process with reference to the literature

· Describe Gile’s effort model with respect to consecutive interpreting

· Analyse performance with respect to (i) the effort model, (ii) issues in language processing and (iii) issues of register and meaning.

Assessment:

This module is continually assessed on the basis of 2 in-class performances (60%) and 2 student self-analyses (40%).

Course Reading:

Cokely, D. (1992) Interpretation: A Sociolinguistic Model. Maryland: Linstok 

Press.

Jones, R. (1998) Conference Interpreting Explained. Manchester. St. Jerome 

Publishing. Chapter 2: 12-42.

Janzen, T. (ed.) (2005) Topics in Signed Language Interpreting. Amsterdam: 

John Benjamins. 

Leeson, L (2005) Making the Effort in Simultaneous Interpreting– Some 

Considerations for Signed Language Interpreters. In T. Janzen (ed.) 

Topics in Signed Language Interpreting. John Benjamins.

Other core readings will be suggested by the lecturers.

14.2.2 Liaison Interpreting (DF2002: 5 ECTS)

Lecturers: Ms. Laura Sadlier, Ms. Teresa Lynch

This module introduces students to a variety of contexts where bilateral interpreting (i.e. working from English to ISL and from ISL to English) occurs in community-based situations. This module is practically biased, with great emphasis placed on role-play and analysis of interpreting performance with respect to the contextually driven norms of individual domains (e.g. job interview, police report, board meeting, etc.). Consecutive interpreting mode will be used throughout. 

Learning Outomes:

On completion of this module, students should be able to:

· Demonstrate the ability to interpret in consecutive mode from ISL to English

· Demonstrate the ability to interpret in consecutive mode from English to ISL

· Demonstrate the ability to ‘chunk’ information appropriately

· Demonstrate the ability to manage an interactive PSI bilateral consecutive interpretation

· Analyse performance accurately with respect to strengths and weaknesses, linking performance to the literature.

Assessment:

This module will be assessed on the basis of a practical interpreting assessment (100%).

Course Reading:

Harrington, F.J. and Turner, G.H. 2001: Interpreting Interpreting: Studies and 

Reflections on Sign Language Interpreting. Gloustershire: Douglas 

McLean Books.

Turner, G.H. (ed): 2001: Sign Language Interpreting: Putting Theory into 

Practice. Deaf Worlds (Special Issue) Volume 18, Issue 2, 2002.

14.2.3 Simultaneous Interpreting 1 (DF2025: 10 ECTS)

Lecturers: Dr. Lorraine Leeson and Ms. Laura Sadlier

This module introduces students to simultaneous interpreting contexts, focusing solely on working from ISL to English. Focus will be on developing skill in management of unilateral simultaneous interpreting environments, discourse analsyis, English as a Target Language (TL) production and self/ peer analysis of performance. Work will include digital and live source language material, and recorded and live student interpreting performances.

Learning Outcomes:

On completion of this module, students should be able to:

· Demonstrate the ability to interpret extended monologues from ISL to English, managing related register, and specialist terminology to the required standard for entry to the profession of interpreting.

· Analyse performance in an accurate manner with respect to strengths and weaknesses

· Demonstrate the ability to de-construct discourse in order to determine meaning in planning and preparing for simultaneous interpreting.

Assessment:

There are 2 parts to the assessment of this module: (i) continuous assessment (3 pieces of interpreting work over the course of the academic year) (30%), (ii) a 2,000 word assignment looking at skill development, performance and continuous development needed (20%) and (iii) an interpreting test (50%). 

Course Reading:

Janzen, T (ed.) 2005: Topics in Signed Language Interpreting. Amsterdam 

and Philadelphia: John Benjamins.

Patrie, C. J. 2000: Cognitive Processing Skills in English. San Diego: Dawn 

Sign Press.

Patrie, C.J. 2000: English Skills Development. San Diego: Dawn Sign Press.

Patrie, C.J. 2001: Translating from English. San Diego: Dawn Sign Press.

Other core and optional materials will be suggested for each session. Students are also advised to read the journal, The Sign Langauge Translator and Interpreter. Manchester: St. Jerome (which is housed in the Peridicals section of the Library).

14.2.4 Simultaneous Interpreting 2 (DF2026: 10 ECTS)

Lecturers: Dr. Lorraine Leeson and Ms Teresa Lynch

This module introduces students to simultaneous interpreting contexts, focusing on working solely from English to ISL. This part of the course is delivered in parallel with Simultaneous Interpreting 1. Focus will be on developing skill in management of unilateral simultaneous interpreting environments, discourse analsyis, ISL as a Target Language (TL) production and self/ peer analysis of performance. Work will include digital and live source language material, and recorded and live student interpreting performances.

Learning Outcomes:

On completion of this module, students should be able to:

· Demonstrate the ability to interpret extended monologues from English to ISL, managing related register, and specialist terminology to the required standard for entry to the profession of interpreting.

· Analyse performance in an accurate manner with respect to strengths and weaknesses

· Demonstrate the ability to de-construct discourse in order to determine meaning in planning and preparing for simultaneous interpreting.

Assessment:

There are 2 parts to the assessment of this module: (i) continuous assessment (3 pieces of interpreting work over the course of the academic year) (30%), (ii) A 2,000 word assignment looking at skill development, performance and continuous development needed (20%) and (ii) an interpreting test (50%). 

Course Reading:

Janzen, T (ed.) 2005: Topics in Signed Language Interpreting. Amsterdam 

and Philadelphia: John Benjamins.

Patrie, C. J. 2000: Cognitive Processing Skills in English. San Diego: Dawn 

Sign Press.

Patrie, C.J. 2000: English Skills Development. San Diego: Dawn Sign Press.

Patrie, C.J. 2001: Translating from English. San Diego: Dawn Sign Press.

Other core and optional materials will be suggested for each session. Students are also advised to read the journal, The Sign Langauge Translator and Interpreter. Manchester: St. Jerome (which is housed in the Peridicals section of the Library).

14.2.5 Simultaneous Interpreting 3 (DF2027: 5 ECTS)

Lecturers: Dr. Lorraine Leeson, Ms. Teresa Lynch and Ms. Laura Sadlier

Students are introduced to simultaneous bilateral interpreting in a variety of live contexts, with a particular focus on public service interpreting (PSI) domains (health, medical, legal). This module will also place a great deal of focus on interpreter co-working strategies. 

Learning Outcomes:

On completion of this module, students should be able to:

· Demonstrate the ability to interpret in simultaneous mode in a bilateral PSI domain to the minimum level required for professional practice. 

· Demonstrate the ability to work effectively and efficiently with a co-interpreter.

· Demonstrate the capacity to work in a manner that is not unduly intrusive on the clients’ interaction.

· Demonstrate the capacity to make ethical judgments with respect to interpreting performance.

· Demonstrate the capacity to prepare appropriately and use that preparation in the delivery of interpreting services.

· Demonstrate the capacity to present as a professional interpreter in an interpreting situation.

Assessment:

Students will be required to complete a live interpretation test in a bilateral simultaneous Public Service Interpreting (PSI) setting (100%). 

Course Reading:

Janzen, T (ed.) 2005: Topics in Signed Language Interpreting. Amsterdam 

and Philadelphia: John Benjamins.

Patrie, C. J. 2000: Cognitive Processing Skills in English. San Diego: Dawn 

Sign Press.

Patrie, C.J. 2000: English Skills Development. San Diego: Dawn Sign Press.

Patrie, C.J. 2001: Translating from English. San Diego: Dawn Sign Press.

Other core and optional materials will be suggested for each session. Students are also advised to read the journal, The Sign Langauge Translator and Interpreter. Manchester: St. Jerome (which is housed in the Peridicals section of the Library).

14.2.6 Interpreting Placement (DF2004: 5 ECTS)

Lecturer: Ms. Laura Sadlier

Interpreting students will begin their placements in Hilary Term of 2009. Placements will follow a structured progression from observation only to undertaking supervised interpreting. In Michaelmas & Hilary Term’s Reading Weeks 7, students are expected to carry out 40 hours of supervised Block Placement with one or more professional interpreters. These 40 hours of placements will include all aspects of interpreting including travel time, preparation, pre-assignment discussions with interpreter(s), debriefing following the assignment, and actual observation/participation in the interpreted event. In Block Placement and afterward, students will be placed in supportive environments where maximal levels of support and preparation are available from professional interpreter(s). A record of observations regarding performance must be kept, and intuitions and immediate assessments should be compared with actual performance quality as recorded/observed. These comparisons will be discussed with the professional interpreter. Participating interpreters will be using Core Competencies (see end of course outline) as a tool to comment on and discuss student performance. 

There will be five group tutorials of one hour throughout the year. Group tutorials are designed to offer students an opportunity to reflect with their peers and tutor on issues that they have faced while on observation / practice. One or more Mentors will be assigned to each student, professional interpreters who have been working in the field for a number of years, and who have expressed their willingness to be available to students to discuss issues around interpreting. 

Learning Outcomes:

On completion of this module, students should be able to:

· Demonstrate an ability to participate in supervised interpreting environments

· Demonstrate an ability to receive and act on constructive criticism

· Demonstrate an ability to work as part of a team of interpreters

· Demonstrate an understanding of Codes of Ethics in practice including maintaining confidentiality, interpreting accurately and completely, maintaining impartiality, maintaining professional distance, knowing his/her own limits and demonstration of professionalism.

· Demonstrate an ability to relate the theoretical principles of interpretation to practice in terms of analysis of own performance

· Demonstrate an ability to discuss issues around theoretical and practical interpreting with professional and trainee colleagues

· Reflect, identify and report on own strengths and learning goals

· Demonstrate self-awareness and self-monitoring skills and an ability to write appropriately reflective journal entries
· Maintain & develop relationship with professional interpreter mentor across student placement

· Begin to liaise with professional interpreters on a personal and organisational level

Assessment: 

Assessment consists of two elements: (i) an assignment (60%): students are expected to complete a 2,000 word assignment relating to linguistic, ethical and professional aspects of interpreting. Students must select from a list of topics and relate what they have observed / experienced on practical placement (primarily using experiences on your Block Week placement) with the theories of interpreting and related fields, including Sign Linguistics and Applied Ethics; (ii) a reflective journal (40%): students must attend ten interpreted and/or Deaf community- related events outside of their Block Placement hours, and write a journal entry on each. Of these, five entries must be handed in to the Placement Coordinator before (date to be decided). The remaining five should be submitted on Monday April 12th 2010, the final day of Hilary Term. A full list of possible events will be circulated upon the start of the module. 

Course Reading: 

Cartwright, Brenda E. 1999: Encounters With Reality: 1001 Interpreter 

Scenarios. 

Humphrey, J and Alcorn, B 2001. So you Want to Be an Interpreter? An 

Introduction to Sign Language Interpreting. Amarillo, Texas

Leonard, C 2008: The Interprechaun. Online resources for ISL Interpreters. 

http://interprechaun.blogspot.com
Mindess, Anna 1999. Reading Between the Signs: Intercultural 

Communication for Sign Language Interpreters. Intercultural Press.

Additional readings will be recommended on a sessional basis. 

14.2.7 Translation and Interpreting: Philosophy and Practice (TIPP) (DF2005: 5 ECTS)

Lecturer:
Ms. Laura Sadlier/ Dr. Lorraine Leeson

This module introduces students to current thought on translation and interpretation, with respect to both spoken and signed languages. Seminars will focus on exploring the literature with respect to interpretation philosophy and practice, and consider the practical applications of these findings for sign language interpreters. Analysis of interpreting performances will form a central component of this module, relating theory to practice. We will explore issues such as lexical equivalence, equivalence at word level, clause level and discourse level and compare and contrast grammatical equivalence with issues of situational and cultural context.

Learning Outcomes:

On completion of this module, students should be able to:

· Describe the notion of equivalence at word level, clause level, sentence level, grammatical level and discourse level

· Demonstrate an understanding of the impediments to attaining absolute equivalence between language pairs and be able to give examples thereof

· Describe the strategies that are used by interpreters and translators in dealing with incongruence between language pairs

· Describe how cohesion operates in ISL and in English

· Describe the social factors that influence an interpreter’s activities (e.g. turn-taking, overlapping turns, power relations, etc.)

· Demonstrate an appreciation of the impact that cultural difference plays in interpreted events 

· Demonstrate the ability to carry out an analysis of an interpreting performance focusing on interpreter strategies to minimise source text interference

· Demonstrate the ability to prepare an ISL language text for translation to English

· Demonstrate the ability to prepare an English text for translation to ISL

Assessment: 

There are 3 components to the assessment of this module: students will be required to complete in-class presentations (20%), a specified translation (40%) and sit a final exam (40%). 

Course Reading: 

Baker, M. 1992: In Other Words: A Coursebook on Translation. London and 

New York: Routeledge.

Baker-Shenk, C. 1985: Characteristics of Oppressed and Oppressor Peoples: 

Their Effects on the Interpreting Context. In Marina McIntire (ed.): Interpreting: The Art of Cross-Cultural Mediation. Silver Spring MD: RID 

Press. (Copy in Resource Room)

Brennan, M. and Brown, R. 1997: Equality Before the Law: Deaf People’s 

Access to Justice. Durham.

Cokely, Dennis 2005: Shifting Positionality: A Critical Examination of the 

Turning Point in the Relationship of Interpreters and the Deaf 

Community. In Marc Marschark, Rico Peterson and Elizabeth A. 

Winston (eds.). Sign Language Interpreting and Interpreter Education. 

Directions for Research and Practice. Oxford University Press. 

Gile, D. 1995: Basic Concepts and Models for Interpreter and Translator 

Training. John Benjamins. 

Harrington, F.J. and Turner, G.H. 2001: Interpreting, Interpreting: Studies 

and Reflections on Sign Language Interpreting. Coleford, England: 

Douglas McLean.

Hatim, B. and Mason, I. 1990: Discourse and the Translator. London and New 

York: Longman.

Janzen, T. (ed.) (2005)‘Topics Signed Language Interpretation: Theory and  

Practice’ John Benjamins.

Johnson, K. 1992: Miscommunication in Interpreted Classroom Interaction. In 

Cokely, D. (ed.) Sign Language Interpreters and Interpreting. 

Burtonsville,MD: Linstok Press.

Marschank, M., P. Sapere, C.Convertino, R. Seewagen and H. Maltzen 2004: 

Comprehension of Sign Language Interpreting: Dechiphering a Complex Task Situation. Sign Language Studies Volume 4, Number 4, Summer 2004. pp345-

368.

Metzger, M. 1999: Sign Language Interpreting: Deconstructing the Myth of 

Neutrality. Washington DC: Gallaudet University Press.

Mindess, A. 1999:Reading between the Signs: Intercultural Communication 

for Sign Language Interpreters. Maine: Intercultural Press.

Moody, B. 2007: What is a Faithful Interpretation? The Sign Language 

Interpreter and Translator (SLTI) 1: 2, 179-220.

Napier, J. and R. Barker 2004: Sign Language Interpreting: The Relationship 

between Metalinguistic Awareness and the Production of Interpreting 

Omissions. Sign Language Studies Volume 4, Number 4, Summer 2004. pp 369-393.

Patrie, Carol J. 2001: Translating from English. San Diego: Dawn Sign Press.

Pochhacker, F. and Shlesinger, M. (eds.) 2002: The Interpreting Studies 

Reader. London and New York: Routledge.

Robinson, D. 1997: Becoming a Translator: An Accelerated Course. London 

and New York: Routeledge.

Seleskovitch, D. 1978: Interpreting for International Conferences. Washington 

DC: Pen and Booth.

Shlesinger, M. 1990: Factors Affecting the Applicability of the Oral-Literate 

Continum to Interpretation Research. Hebrew Linguistics 28-30.

Stone, C. 2007: Deaf Translators/Interpreters’ Rendering Processes. The 

Translation of Oral Languages. The Sign Language Translator and 

Interpreter (SLTI)1,1.53-72.

Van Herreweghe, M. 2002: Turn-Taking Mechanisms and Active Participation 

in Meetings with Deaf and Hearing Participants in Flanders Lucas, C. (ed.) 2002: Turn-Taking, Fingerspelling, and Contact in Signed Languages. Washington DC: Gallaudet University Press.

Wadensjo, C. 1998: Interpreting as Interaction. London and New York: 

Longman.

Wadensjo, C., B. Englund Dimitrova and A.L. Nilsson (eds.) 2007: The Critical 

Link 4. Amsterdam. John Benjamins.

14.2.8 Language Processing (DF2006: 5 ECTS)

Module:


Language Processing

Lecturers
Ms. Laura Sadlier and Ms. Gudny 
Bjork Thorvaldsdottir

Rationale

This module explores the cognitive processes involved in comprehending and producing language, both spoken and signed. Particularly, issues of perception, attention, working memory, long-term memory and the combined force of these efforts will be discussed. Given that interpreting performances provide us with a unique opportunity to explore how humans deal with these cognitive features while under pressure to perform a bilingual task, we will examine how language processing operates in interpreted events. 

Learning Outcomes

On successful completion of this module, students should be able to:

· Describe the cognitive processes involved in perception;

· Describe the cognitive processes involved in attention – both visual and auditory;

· Define working memory;

· Define long-term memory;

· Describe the cognitive processes that impact on simultaneous interpreting;

· Describe the cognitive processes that impact on interpreting in a bi-modal context;

· Describe Cokely’s model for analysis of interpreting;

· Describe Gile’s Effort Model for simultaneous interpreting;

· Demonstrate the ability to use Cokely’s model in analysing an interpreter’s performance.

Mode of Assessment

There are 2 components:

· Analysis of a language sample (40%)

· 1 essay - 2,500 words (60%)

Course Reading:

Cokely, D. 1992: Interpreting: A Sociolinguistic Model. Maryland: Linstok 

Press.

Emmorey, K. 2002: Language, Cognition and the Brain. Insights from Sign 

Language Research. Lawrence Erlbaum Associates.

Leeson, L (2005) Making the Effort in Simultaneous Interpreting– Some 

Considerations for Signed Language Interpreters. In T. Janzen (ed.) 

Topics in Signed Language Interpreting. John Benjamins.

14.2.9 Ethics in Practice  (DF2007: 5 ECTS)

Lecturer: John Bosco Conama

This module guides the student to develop an appreciation and understanding of the concept of ethics in the context of signed language interpreting.   Interpreters must develop their understanding of their role, relationship to those using the service, linguistic and cultural issues and legal, personal development, interpreting models and good service models. Development of professionalism entails good decision making not only in response to dilemmas but in developing an approach to practice that is cognisant of potential dilemmas and takes care to develop strategies to deal appropriately and minimise potential conflicts with role and is focused on principles of good practice.  The module is divided into several units. A lecture style approach will form the style of delivery in the main; some practical work, role-play, and group work will also form part of the teaching approach.  

Learning Outcomes:

On completion of this module learners should be able to set out the parameters necessary for Professional Service Provision: 

· Define meta-ethical principles

· Discuss the scope and limitations of Codes of ethics used within the sign language interpreting field; in a range of environments

· Develop Decision making systems

· Be able to identify a range of potential dilemmas, and propose a response appropriate to their role and legal obligations

· Define confidentiality and have strategies to manage it.

· Make a presentation in class; to develop skills of self-representation as a professional advocating for appropriate arrangements in any given setting.

· Describe the concept of neutrality and impartiality and how the interpreter might deal with comfort levels of service users with your position in the intimacy of triadic communications

· List the various requirements of self-employed persons to register their activity for income tax, VAT, insurances, advertising, etc.

· Describe the implications of poor diary management and suggest how Diary Management, Client Care and Self Care might best be managed.

· List a range of preparation strategies

· List a range of strategies for personal development and continuous professional development 

· Develop a framework within which they can position themselves in terms of the role of an interpreter and how they might function across a range of domains

Assessment: 

There are 2 components to the assessment of this module: (i) continuous Assessment (40%): students will be required to complete 2 pieces of coursework across the module relating to the topics covered in class and (ii) an end of term test (3 hours)(60%).

Course Reading:

Mindness A. (et. al)  (1999) Reading between the Signs  Intercultural 

Communication for Sign Language Interpreters

Humphrey, J.(1999)  Decisions? Decisions! A Practical Guide for Sign 

Language Professionals.  Texas: H&H 

Other resources:

Wilcox, S. (ed.) (1989) American Deaf Culture, An Antholgy.  Linstok Press

Web based resource:

Interpreter’s Resource:  http://asl_interpreting.tripod.com
14.2.10 Irish Sign Language (DF2008: 5 ECTS)

Lecturers:
Mr. Patrick A. Matthews

It builds on skills developed in year one and focuses specifically on knowledge of vocabulary for particular purposes e.g. men and women’s health, legal issues, computer use, business, finance and the economy, etc.  In addition, students will continue to develop and widen the ISL lexicon and gain knowledge of specific domains of ISL vocabulary. Self-assessment and sociolinguistic accommodation will be explored.  Translation from English into ISL will also be looked at.  

Learning Outcomes:

On completion of this module, students should be able to:

· Demonstrate awareness of how a Deaf person presents information in ISL and responds to questions, through watching a live presentation or a Deaf signed presentation on video.

· identify your linguistic strengths and weaknesses and improve upon the relevant areas of ISL through self-analysis. 

· Demonstrate specific-domain knowledge of ISL lexicon.

· Demonstrate formal and consultative register competence in ISL.

· To demonstrate familiarity with the range of registers in ISL for understanding (comprehension) purposes.

· To demonstrate basic translation skills from English to ISL.

Assessment: 

This module is examined at the end of Michaelmas Term (100%)

Course Reading: 

Articles or any other relevant material will be given to you in class.

14.3 Year 2 Courses:  Diploma in Deaf Studies

14.3.1 Language Processing (DF2006: 5 ECTS)

Module:


Language Processing

Lecturers
Ms. Laura Sadlier and Ms. Gudny 
BjorkThorvaldsdottir

Rationale

This module explores the cognitive processes involved in comprehending and producing language, both spoken and signed. Particularly, issues of perception, attention, working memory, long-term memory and the combined force of these efforts will be discussed. Given that interpreting performances provide us with a unique opportunity to explore how humans deal with these cognitive features while under pressure to perform a bilingual task, we will examine how language processing operates in interpreted events. 

Learning Outcomes

On successful completion of this module, students should be able to:

· Describe the cognitive processes involved in perception;

· Describe the cognitive processes involved in attention – both visual and auditory;

· Define working memory;

· Define long-term memory;

· Describe the cognitive processes that impact on simultaneous interpreting;

· Describe the cognitive processes that impact on interpreting in a bi-modal context;

· Describe Cokely’s model for analysis of interpreting;

· Describe Gile’s Effort Model for simultaneous interpreting;

· Demonstrate the ability to use Cokely’s model in analysing an interpreter’s performance.

Mode of Assessment

There are 2 components:

· Analysis of a language sample (40%)

· 1 essay - 2,500 words (60%)

Course Reading:

Cokely, D. 1992: Interpreting: A Sociolinguistic Model. Maryland: Linstok 

Press.

Emmorey, K. 2002: Language, Cognition and the Brain. Insights from Sign 

Language Research. Lawrence Erlbaum Associates.

Leeson, L (2005) Making the Effort in Simultaneous Interpreting– Some 

Considerations for Signed Language Interpreters. In T. Janzen (ed.) 

Topics in Signed Language Interpreting. John Benjamins.

14.3.2 Language Acquisition and Deafness (DF2015: 10 ECTS)

Lecturers: Ms. Gudny Bjork Thorvaldsdottier, Prof. David Singleton and other guest lecturers.

This module looks at the milestones for typical language acquisition for hearing children, and maps onto these the milestones for deaf children with access to ISL as a ‘mother tongue’. We contrast the situation for deaf and hard of hearing children who access either ISL and/or English as a second language and discuss the implications of late acquisition of language for deaf children. The backdrop to the discussion will entail review of the major theoretical positions on language acquisition (e.g. discussion of the nature-nurture debate, the critical period hypothesis) and will draw on gesture research and data on bilingualism. This course also includes reading seminars, which students will be expected to participate in fully. 

Learning outcomes:

On successful completion of this module, students should be able to:

· Describe the milestones in language acquisition for children – hearing and Deaf;

· Describe the five stages of sound production ((i) basic biological noises, (ii) cooing and (iii) laughing, (iv) babbling and (v) melodic utterances;

· Describe phonological development in hearing and Deaf children with respect to spoken and signed languages;

· Describe the hallmarks of the nativist and behaviourist approaches to child language acquisition;

· Describe the role of gesture in sign language acquisition;

· Describe the role of home sign for non-native signers;

· Annotate and analyse a piece of child language signing with reference to the literature.

Mode of AssessmentLanguage Acquisition and Deafness:

There are two parts to the assessment for this module:

(i) 2 essays - 2,500 words each (40%)

(ii) Exam (60%): 3 hour exam
Course Reading:

Chamberlain, C., Morford, J. P., and Mayberry, R. I. (2000) (Eds): Language 

Acquisition by Eye. Lawrence Erlbaum Associates, Publishers. Mahwah, 

New Jersey London.

 Emmorey, K. (2002): Language, Cognition, and the Brain. Insights From Sign 

Language Research. The Salk Institute for Biological Studies. Lawrence 

Erlbaum Associates, Publishers, London.

 Lane, H., Hoffmeister, R., and Bahan, B. (1996): A Journey into the Deaf-

World. Dawn Sign Press. San Diego, California.

 Marschark, M. (1993): Psychological Development of Deaf Children. The 

University of North Carolina at Greensboro. New York Oxford. Oxford 

University Press.

 Marschark, M. (1997): Raising and Educating a Deaf Child. Oxford University 

Press New York Oxford.

 Newport, E. & Meier, R. (1985): Acquisition of American Sign Language.  In 

D. I. Slobin (Ed.), The Cross-linguistic study of language acquisition 

(pp. 881 – 938). Hillsdale, NJ: Lawrence Erlbaum Associates. 

14.3.4 Bilingualism and Deafness (DF2017: 5 ECTS)

Lecturer:
Mr. John Bosco Conama

This module provides students with a general understanding of bilingualism and how the concept can apply to Deaf people.  Students  will study some of the major themes that relate to bilingualism including the individual, society, cognition and education. The Deaf community is considered a bilingual minority so bilingualism in minority communities is of interest to us.  Any special features of the Deaf population as a bilingual community and as individuals will also be considered.

Learning Outcomes:

On completion of this module, students should be able to:

· Define bilingualism – describing and defining a complex subject.

· Describe how languages function in society.

· Outline the cognitive advantages/disadvantages of bilingualism.

· Describe the development of bilingualism in a sequential and simultaneous fashion.

· Discuss bilingualism in education and the classroom – outline the varieties of bilingual education programmes.

· Outline issues linked to bilingualism and literacy, with specific consideration to the debate on signed languages as a bridge to literacy.

· Discuss the place of bilingualism in the political world.

Assessment: 

There is one assessment of 2,000 words or 20 minutes of signed data (100%).

Course Reading: 

Baker, C., 2001: Foundations of Bilingual Education and Bilingualism. 

Clevedon: Multilingual Matters

Ahlgren, I. And Hyltenstam, K. (Eds) 1994:’ Bilingualism in Deaf Education’ 

International Studies on Sign Language and Communication of the 

Deaf. Volume 27.

Knight, P. and Swanwick, R. 2002: Working with Deaf Pupils: Sign Bilingual 

Policy into Practice. London.: David Fulton Publishers Ltd.

Paul, P.V., 2001: Language and Deafness. San Diego: Singular Publishing.

14.3.5 Introduction to Mental Health and Deafness (DF2018: 5 ECTS)

Lecturer:
Mr. John Bosco Conama

The course aims to create a better understanding & definition of what is mental health & deafness.  This course will cover a wide range of issues that involve different kinds of professionals who wish to promote the well-being of persons in the field of mental health & deafness. Key issues will be addressed which contributed particularly to Deaf people’s mental distress and underlying issues will be taken up.  Ethics in the field of mental health & deafness will be explored further.  This will help people to gain a greater awareness and better understanding of rights concerning people who are involved in working in the field of mental health and deafness.

Learning Outcomes:

On completion of this module, students should be able to:

· Demonstrate an awareness and understanding of mental health and deafness.  

· Recognise that individuals persons have a responsibility towards self, others and society. 

· Gain a greater awareness and better understanding of the issues surrounding the field of mental health and deafness

· Know where to access information and guidance for those who are suffering from Mental Health difficulties.

Assessment: 

There is one assessment of 2,000 words or 20 minutes of signed data (100%).

Course Reading: 

France Jenny & Kingsley S Kramer (edited) 2001 Communication and Mental 

IllnessTheoretical and Practical \Approaches  Publishers 

Glickman Neil S & Gulati S (eds) 2003 Mental Health Care of Deaf People: a 

Culturally Affirmative Approach

Gutman V (ed) 2002 Ethics in Mental health and Deafness. G U Press

Hindley, P and Kitson, N (eds) 1999 Mental health and Deafness, 

Whurr: London

Porter, R 2003 Madness: a Brief History Oxford University Press, Oxford

Lane, H 2000 The Mask of Benevolence: Disabling the Deaf Community, 

Dawn Sign Press: San Diego

Laurenzi,C & Ridgeway, S (eds.) 1996 Progress through Equality: New 

perspectives in the field of mental health and deafness , British Society 

for Mental health and Deafness Publications: London Montgomery 

George Scottish Workshop Deafness, Personality and Mental Health Of 

Sound and Mind  Publications 1978

Moseley Mary June &  Bally J Scott   (Eds) 1996.  An Integrated approach to 

aural rehabilitation Communication Therapy.  G U Press

Nanci A Scheetz  Pearson Education. Inc. 2004 Psychosocial Aspects of 

Deafness.

Sanford E Gerber George T Mencher  (ed)  Washington DC 1988 International 

Perspectives on Communication Disorders  Gallaudet University Press,

Tyrer, P. and Steinberg, D, 1999 Models for Mental Disorder, John Wiley &

Sons: Chichester (3rd edition) Proceedings of the sixth European 

congress on mental health and Deafness:  Health and well-being 

Austria 2003.

Video

The Mental Health Act video for Deaf People. National Institute for Mental 

Health in England  BSMHD. Birmingham City Council. Website:  

www.mentalhealthireland.ie
14.3.6 Deaf People and the Media (DF2019: 5 ECTS)

Lecturer
Mr. John Bosco Conama

This module explores the role of the media in shaping perceptions of Deafness and examines the roles that Deaf people play in the media. Attention will be given to Deaf literary characters, the portrayal of Deaf characters in film/ TV and the involvement of Deaf people in developing Deaf community television and accessible programming in Ireland and abroad. This discussion will be embedded in a context of broadcasting policy. The principle aim of this course is to familiarise students with the effects of media on Deaf communities, in particular in the Irish context. The course will also explore media issues concerning Deaf people. Topics will include cinematic representation of Deaf people, print media and Deaf people, broadcasting policy and Deaf viewers, the Internet and Deaf people and finally examine the status of ISL in the media. Students will critically consider sociological interpretations of such issues. 

Learning Outcomes:

On completion of this module, a student should:

· Demonstrate a basic level of general knowledge of how the media influences perspectives on deafness

· Demonstrate a basic understanding of how such issues are important to the Irish Deaf community. 

· Demonstrates a basic insight of how the state broadcasting policy affects Deaf people as viewers / licence payers. 

· Demonstrates a sufficient awareness of the output of ISL available in the whole range of media.

Assessment:
Assessment will consist of one element: the final assignment will be a 20 minutes signed presentation or a 2,000 word written assignment (100%).   

Recommended Reading:

BraggBernard (1989) Lessons in Laughter: The Autobiography of a Deaf 

Actor: Washington DC. Gallaudet University Press.

Bragg, Lois. (2001). Deaf World: A Historical Reader and Primary Sourcebook 

New York; New York University Press. 

Edwards, Viv, (2004) Multilingualism in the English-speaking world. London. 

Blackwell Publishing (chapter 9)

Giddens A. 2001. Sociology: Fourth Edition Cambridge: Polity  (Chapter 15)

Ladd, Paddy. (2003). Understanding Deaf Culture – in search for Deafhood.
Cleavdon, Multilingual Matters (page 52-56)

Ladd Paddy (2007)  Signs of Change: Sign Language and Televisual Media in 

the UK in Mike Cormack and Niamh Hourigan’s Minority Language 

Media Concepts, Critiques and Case Studies. Cleavdon, Multilingual Matters. 

Lane, H., Hoffmeister, R. and Bahan, B.(1996) A Journey into the Deaf World. 

San Diego, California : Dawn Sign Press. (Page 151-52)

Pointon,Ann and Chris Davies. (1997) Framed: Interrogating Disability in the 

Media London, British Film Institute

Schuchman, John S. (1999) Hollywood Speaks: Deafness and the Film 

Entertainment Industry. Chicago. University of Illinois  

Tovey, Hilary and Perry Share (2000): ASociology of Ireland. Dublin. Gill &

Macmillan (Chapter 14)

14.3.7 Colonialism and Deaf Culture (DF2021: 5 ECTS)

Lecturer:
Mr. John Bosco Conama

This module aims to develop a critical and theoretical understanding of Oralism and Deaf education in Ireland. It examines and considers the applicability of colonialism and applies various concepts such as ‘colonial education’, ‘internal colonialism’, ‘audism’, ‘colonising the body’ and ‘colonising the mind’ to describe the treatment of Deaf people at the hands of hearing educators in Ireland. Utilising these concepts, students are encouraged to examine the relationship between hearing educators and Deaf people in the context of a colonial relationship. The course also examines new definitions of Oralism that have been developed to broaden our understanding of the term. It also examines theorists whose ideas have relevance to the nature of the Deaf educational experiences. The works of Foucault, Fanon, Ngugi, and Ashcroft, Lane and Ladd are found to be significant with respect to the experiences of Deaf people in Ireland. 

Learning Outcomes:

On completion of this course, students should be able to:

· Analyse power relations and discursive practices within the Irish Deaf community.

· Demonstrate knowledge of Deaf education and language issues.

· Critically discuss questions of colonialism in the context of Deaf culture.

· Demonstrate an understanding of problems concerning domination, control and subordination.

Assessment:

There are two parts to the assessment of this module: (i) an in-class presentation (20%) and a module-final essay (80%).

Course Reading: 

Altbach & Kelly, G. (1984) Education and the Colonial Experience. USA: New 

Brunswick.

Ashcroft, B. et al. (eds.) 2002, The Post-colonial Studies Reader, London: 


Routledge

Baynton, Douglas. (1998) Forbidden Signs: American Culture and the 

Campaign Against Sign Language, USA: University of Chicago Press.

Crean, E. (1996) Breakingthe Silence: The Education of the Deaf in Ireland 


1816-1996 Dublin: Irish Deaf Society

Fanon, F. (1986) Black skin, white masks (C.L. Markman, Trans.). New York: 

Grove. 

Fanon, F. (1961) The Wretched of the Earth.  London: Penguin 

Foucault, M. (1980) Power/Knowledge: Selected Interviews and Other 

Writings. Translated by Colin Gordon, Brighton: Harvester

Freire, Paulo. (1972) Pedagogy of The Oppressed, London: Sheed and 

Ward

Griffey, Sr. N. (1994) From Silence to Speech, 50 Years with the deaf. 

Ireland: Dominican Publications

Kyle, J. and Woll, B. (1989) Sign Language: the study of deaf people and 

their language, Cambridge: Cambridge University Press

Ladd, Paddy., 2003c, Understanding Deaf Culture: In Search of Deafhood, 


Clevedon

Lane, Harlan., 1992, The Mask of Benevolence: disabling the Deaf

community, USA: Vintage Books

Lane, H. and Fischer, Renate. (1995) (eds.) Looking Back: A Reader on the 

History of Deaf Communities and their Sign Languages, Hamburg: Signum Verlag.

Matthews, Patrick A. (1996)  The Irish Deaf Community Volume One: Survey, 

report, history of education, language and culture, Dublin: The 

Linguistics Institute of Ireland.

McDonnell, P. (ed.) (2004) Deaf Studies in Ireland: An Introduction England: 

Douglas McLean

Memmi, Albert. (1974) The Colonizer and Colonized, Great Britain: The Orion 

Press, Inc

Mills, S., (2003) Michel Foucault London and New York: Routledge 

Ngugi, Wa Thiong’o (1986) Decolonizing the Mind: The Politics ofLanguage in 

African Literature Harare: ZPH

Padden, Carol and Humphries, T. (1988) Deaf in America: Voices from a 

Culture. USA and London: Harvard University Press.

Osterhammel, J. (2002) Colonialism: A theoretical overview New York: Markus 

Weiner Publishers

Sacks, O. (1989) Seeing Voices: a journey into the world of the deaf, London: 

Picador.

Wrigley, O. (1996) The Politics of Deafness, Washington, DC: Gallaudet 

University Press. 

14.3.8Equality Studies (DF2022: 5 ECTS)

Lecturer:
Mr. John Bosco Conama

Issues such as equal access and equal opportunity are of concern to Deaf communities everywhere. The purpose of this module is to explore, at an introductory level, deafness as an equality issue. The module introduces current theories or models of deafness and discusses the economic, political, social and cultural implications of these differing perspectives. The impact of modern social movements in Deaf communities and the emergence of deafness as a cultural and linguistic phenomenon are explored. Strategies used by social movements in pursuit of social justice are identified and discussed with particular reference to Deaf organisations in Ireland.

Learning Outcomes:

On completion of the course, students should be able to:

· understand and describe the major dimensions of equality;

· understand and describe how these dimensions apply to the Deaf community in Ireland and the experiences of its members;

· compare the experiences of the Irish Deaf community with the experiences of other major social groups in relation to basic quality of life criteria such as income, education and health;

· undertake a basic equality analysis of initiatives in policy making and service provision relevant to the Irish Deaf community; 

· reflect on the professional, social and ethical implications of applying such knowledge and judgements to issues affecting the Irish Deaf community; 

· communicate their knowledge and conclusions as to how, in a context of equality, social policy and practices affect the Irish Deaf community;

· have established a foundation upon which knowledge and understanding of equality-related theory and practice can be further developed.

Assessment: 

There are 2 components to the assessment of this module. Students will be required (i) to carry out and report on an equality-related fieldwork assignment (30%) and (ii) to complete an end of module essay (70%). 

Course Reading: 

Baker, J. (1998) Equality, in S. Healy and B. Reynolds (eds) Social 

Policy in Ireland: Principles, Practices and Problems, Dublin: 

Oak Tree Press, pp. 21-42.

Baker, J., Lynch, K., Cantillon, S. and Walsh, J. (2004) Equality: 

From Theory to Action, Houndmills, Hampshire: Palgrave 

Macmillan.

Barnes, C. and Mercer, G. (2003) Disability, Cambridge: Polity Press.

Campbell, J. and Oliver, M. (1996) Disability Politics: Understanding 

Out Past, Changing Our Future, London: Routledge.

Conama, J. B. and Grehan, C. (n.d.) Is There Poverty in the Deaf 

Community, Dublin: Irish Deaf Society.

Fraser, N. (1995) From Redistribution to Recognition? Dilemmas of 

Justice in a 'Post- Socialist Age, New Left Review, 212: 68-91.

Ireland (1996) A Strategy for Equality, Report of the Commission on 

the Status of People with Disabilities(1996) Dublin: Stationery 

Office. 

Kwiotek, R. and McDonnell, P. (2003) Disability in an equality 
framework, Studies, 92, 366: 151-60. 

Matthews, P. (1996) The Irish Deaf Community, vol. 1, Dublin: 

Institiúid Teangeolaíochta Éireann.

McDonnell, P. (2000) 'Deep Structures' in Deaf Education: Implications 

for Policy, in L. Leeson (ed.) Looking Forward: EUD in the 3rd
Millenium – the Deaf Citizen in the 21st Century, pp. 100-15.

McDonnell, P. (2007) Disability and Society: Ideological and Historical


Dimensions, Dublin: Blackhall, chap. 7.

Nolan, B. (1991) The Wealth of Irish Households, Dublin: Combat 

Poverty.

Nolan, B., O'Connell, P. and Whelan, C. (2000) Bust to Boom? The 

Irish Experience of Growth and Inequality, Dublin: Institute of 

Public Administration.

Oliver, M. (1990) The Politics of Disablement, Macmillan, London.

Phillips, A. (1995) The Politics of Presence, Oxford: Clarendon Press.

Shakespeare, T. (1996) Power and prejudice: issues of gender, 


sexuality and disability, in L. Barton (ed.) Disability and 


Society: Emerging Issues and Insights, London: Longman.

Shakespeare, T., Gillespie-Sells, K. and Davies, D. (1996) The 


Sexual Politics of 
Disability, London: Cassell.

Troyna, B. and Vincent, C. (1996) 'The ideology of expertism': the 

framing of special education and racial equality policies in the 

local state, in C. Christensen and F. Rizvi (eds) Disability and 

the Dilemmas of Education and Justice, Buckingham: Open 

University Press, pp. 131-44.

Young, I. M. (1990) Justice and the Politics of Difference, Princeton: 

Princeton University Press.

14.3.9 Applied Ethics In Practice (DF2023: 5 ECTS)

Lecturer
Mr. John Bosco Conama

Ethics becomes more relevant in our professional lives as we are challenged to make moral judgements and form professional opinions, sometimes in a constrained environment. Working with the Deaf community would review the application of ethics regularly since many relationship has become professionalized. The relationship can be through language teaching, interpreting or doing social work for Deaf client. The aim of this module is to develop the student’s appreciation and understanding of the concept of ethics and professionalism. We will explore the following themes: (i) ethical theories and perceptions, (ii) Moral standards, (iii) Professional conduct, (iv) Ethical dilemmas, (v) Working conditions.

Assessment: 

Assessment will consist of one element: a final assignment (100%). The final assignment will be a 20 minutes signed presentation or a 2,000 word written assignment. 

Course Reading:

Blackburn, Simon (2002). Being good: a short introduction to ethics. Oxford, 

Oxford University Press..

Pojman. Louis P. (2004) The moral life: an introductory reader in ethics and 

literature. 2nd ed. New York; Oxford University Press, 

Pojman. Louis P. (2006) Philosophy: the quest for truth. 6th ed. New York; 

Oxford University Press, 

Rachels, James (1999). The elements of moral philosophy 3rd ed; London: 

McGraw-Hill 

Scally, John (2003). A just society? : Ethics and values in contemporary 

Ireland Dublin: Liffey,

Singer, Peter, Ed.  (1991) A Companion to ethics.  Oxford: Basil Blackwell.

14.3.10 Practical Placement (DF2024: 5 ECTS)

Lecturer: 
Mr.John Bosco Conama

The unit consists of a series of supervised placements, and mentoring sessions with the service providers or representative organisations. It also includes an analysis of student performance in a very narrow range of supervised environments. Students will be offered appropriate mentors who will provide feedback performance and ‘talk them through’ a set of issues relevant to Deaf studies in practice. Through placement alongside those service providers and representatives, we aim to enable the development of personal experience and skills, which will be essential for the work in the field of Deaf Studies.

Learning Outcomes

On completion of this module, a student should be able to: 

· Describe the infrastructure of service/organisation s/he worked with.

· Demonstrate a good knowledge of how the service operates, e.g. funding.

· Describe the type and quantity of demand on the service.

· Outline the role of professionals providing the service.

· Describe what they have observed regarding the professionals at work.

· Describe the work they have undertaken in conjunction with the professionals in the organisation they were placed with

· Outline the client group with respect to their status and position in relation to the national d/Deaf communities.

· Demonstrate an understanding of the attitudes and political opinions of the client group.

· Demonstrate the capacity to adhere the service/organisation’s Code of Practice or Code of Ethics.

Assessment:

Assessment will consist of three elements: (i) A descriptive analysis of work experience on site undertaken (50%), (ii) Placement reports for each placement (25%) and (iii) An in-class presentation (25%).

Course Reading:

Given the nature of placement module, the module is more focussed on group discussion with occasional lectures. 

Module:



Deaf Education
ECTS :



5
Lecturer/s:



Mr. John Bosco Conama
Mode of Delivery:


Traditional/Blended






Mandatory for all students

Rationale:

This module explores a range of issues relevant to the delivery of education to Deaf people today. The focus is predominantly on the Irish context and traces the evolution of educational provision from the establishment of educational services for the Deaf through to the current date. Topics for consideration include the manual-oral debate, bilingualism for deaf children, mainstreaming, educational support services (visiting teachers service, home tutors scheme), the educational review process, the voice of the Deaf community in shaping educational policy, accessing information about educational options and the right to choice of parents, preschool provision, primary and post-primary education and access to third level.

Learning Outcomes:

On completion of this module, students should be able to:

· Assess the structure of Irish education system for the Deaf 

· Appraise bilingual education as it pertains to the situation of Deaf and hard of hearing children

· Describe the context for poor literacy outcomes for Deaf children internationally since the introduction of oral education policies

· Define oralism

· Synthesize the main policies and practices applied to Deaf education in Ireland from 1880-present day

· Critique the approaches to Deaf education in Scandinavia and Europe

Assessment:

This module is assessed as follows:

· The presentation will contain ten minutes long on specific issue given by a lecturer in advance. It will be preceded by a discussion/debate on a certain specific issue. The part will account for 20% of marks awarded. Marks should be awarded for accuracy of observation and relevance of discussion. 

· Students should complete an assignment, which will include the limited choice of questions concerning topic This may involve a brief research of relevant organisation that includes a brief of serving the Irish Deaf community. These should be completed in detail so that the reader not only has an overview of the work undertaken but can evaluate the student’s ability to assess, question and explore issues. Students should submit a written assignment of no more than 2,000 words or 20 minute signed video along with the video recording of their performance for marking.  This should be account for 80% of marks awarded.

Recommended reading

Coolahan, John (1981)Irish education: its history and structure. Dublin: 
Institute of Public Administration,.

Crean, Edward J.(1997) Breaking the silence: the education of the deaf in 
Ireland 1816-1996. Dublin: Irish Deaf Society Publications.
King, J. Freeman (2001)Introduction to Deaf Education: A Deaf Perspective. 
Oregon, USA. Butte Publications.

Lane, Harlan, Robert Hoffmeister & Ben Bahan (1996)A journey into the 
deaf-world.  San Diego, California: DawnSign Press.

Lane, Harlan(1984)When the Mind Hears: A History of the Deaf. London. 
Penguin.

Mahshie, Shawn (1997) A First Language; Whose Choice is It?  Washington 
D.C. USA, Gallaudet University Press. 

Marschark, Marc, Harry G. Lang & John A. Albertini (2002)Educating Deaf 
Students: From Research to Practice. Oxford. Oxford University Press.

Matthews, Patrick A. (1996) The Irish deaf community. Volume 1; Survey 
report, history of education, language and culture.  Baile Átha Cliath : 
Institiúid Teangeolaíochta Éireann.
McDonnell, Patrick (1979) The Establishment and Operation of Institutions 
for Education of the Deaf in Ireland. Unpublished MA Thesis, Dublin: University College Dublin.

14.4 Year 2 Courses: Diploma in Irish Sign Language Teaching

14.4.1 Teaching Placement  (DF2009: 5 ECTS)

Lecturer
Ms. Carmel Grehan

Placements will take place throughout the second year, with block-placements scheduled for Michaelmas Term 2008 and Hilary Term 2009 (up to end of April 2009). This module includes approximately 100 hours of placement time  including observing, teaching and written reports. All placements will be organised through the Centre. In the first instance, students will, where possible, be assigned mentors and will undertake observations of professional teachers work. Later, students will be expected to undertake some supervised teaching.

Learning Outcomes:

On completion of this module, students should be able to:

· Demonstrate the ability to participate in supervised teaching  environments

· Demonstrate the ability to receive constructive criticism

· Demonstrate an understanding of Codes of Ethics in teaching  practise.

· Demonstrate capacity to relate the theoretical principles of teaching to practice in terms of analysis of own performance.

· Demonstrate the ability to reflect, identify and report on own strengths and learning goals.

· Demonstrate self-awareness and self-monitoring skills and an ability to write appropriately reflective journal entries
Assessment:

There are 2 parts to the assessment of this module:(i)Students will have to complete observing and teaching reports as part of their assignment (50%) and (ii) An assignment based on a practical assessment by the student of their performance with regard to the student's attitude/ professionalism, ability to do the job, etc. while on placement (2000 words or 20 minutes in ISL on DVD/CD) (50%). Students are expected to keep a log of all placement visits.

14.4.2 Teaching ISL as a First Language (DF2010: 5 ECTS)

Lecturers:
Mr. Patrick Matthews and Ms. Teresa Lynch

This module explores the theory and practice of teaching ISL to a variety of age groups who are learning ISL as their first language. This module will examine approaches that are generally used in the teaching of first languages before considering issues of particular relevance to the teaching of ISL as a first language. 

Learning Outcomes:

On completion of this module, students should be able to:

· Describe the main challenges in delivering L1 language teaching to learners who are children;

· Describe the challenges of delivering L1 language teaching to children who have had delayed access to language input

· Describe the place of ISL as L1 input in a bilingual environment

· Demonstrate practical skills in relating knowledge of ISL acquisition milestones to curriculum development for L1 instruction

· Develop practical skills in developing a challenging curriculum for L1 learners in line with the principles underpinning the national curriculum.

Assessment:

Students must submit a module final assignment (20 minute signed presentation) (100%).

Course Reading:

Ahlgren, Inger (1994)  ‘Sign Language As The First Language’, in Bilingualism 

in deaf education, Hamburg, Signum.

Bergmann, Ritva (1994) ‘Teaching Sign Language As The Mother Tongue In 

The Education Of Deaf Children In Denmark’ in Bilingualism in deaf 

education, Hamburg, Signum.

Easterbrooks, Susan R and Baker, Sharon (2002) Language Learning in 

Children who are Deaf and Hard of Hearing: Multiple Pathways, 

Boston, MA Allyn and Bacon.

Goldin-Meadow, Susan (2003): The resilience of language: What gesture 

creation in deaf children can tell us about how all children learn 

language. In the Essays in Developmental Psychologyseries (J. 

Werker & H. Wellman, Eds.). New York: Psychology Press.

Goldin-Meadow, S. & Mylander, C. (1984) Gestural communication in deaf 

children: The effects and non-effects of parental input on early 

language development. Monographs of the Society for Research in 

Child Development,  49 (3), No. 207.

Lillo-Martin, Diane (1988)  ‘Children’s new sign creations’ in Language 

Learning and Deafness, UK, Cambridge University Press.

Luetke-Stahlman, B. (1998) Language Issues in Deaf Education, U.S.A., 

Buttee Publications, Inc.

Mather, Susan M. (1994) ‘Adult/Deaf-Toddler Discourse’ in Post Milan ASL &

English Literacy: Issues, Trends & Research, Washington D.C., College 

for Continuing Education, Gallaudet University.

14.4.3 Teaching Methods  (DF2011:10 ECTS)

Lecturers
Ms. Carmel Grehan 

This module is taught across the academic year. In Michaelmas Term, we introduce students to a variety of teaching methods, exploring the philosophies underlying each approach, including methods that have been applied to the teaching of spoken languages. In Hilary Term, compare and constrast methods used for teaaching a spoken language covered and discuss which method/s are  most suitable for the teaching of ISL, considering and how they may be adopted for an ISL teaching enviroment. Issues considered include themes such as thematic domains for teaching (e.g. introductions, food/drink, etc.) as well as linguistic features (e.g. verbs, classifiers, nmfs, etc.) We also consider the teaching of ISL for specific domains, (e.g. medical, office work, children, education, etc.) and look at teaching the language across the life-cycle. We also pay attention to considering how a teacher can adapt his/her teaching style to suit different age groups, identifying which of the teaching methods studied to date are most suitable for each group. 

Learning Outcomes:

On completion of Teaching Methods, students should be able to:

· Demonstrate knowledge and understanding of the current theories of teaching.

· Demonstrate awareness of the various teaching methods approaches and methods.

· Determine the method/s most suitable for teaching ISL in a range of situations.

· Demonstrate the ability to adapt the various teaching methods to the ISL classroom.

· Discuss the role of the teacher

· Demonstrate knowledge of which materials are most suitable for teaching ISL

· Demonstrate capacity to evaluate student performance and provide positive criticism to students.

Assessment:

(1) There are 3 parts to assessment for this module: (i) An in-class presentation (20%) in Michaelmas Term, (ii) coursework (40%) and (iii) an assignment (40%) in in Hilary Term. 

Course Reading:

Baker-Shenk, C, and Cokely, D. (1980) American Sign Language: A 

Teacher’s Resource Text on Curriculum, Methods and Evaluation. 

Gallaudet University Press.

Cokely, D. and Baker–Shenk, C. (1991) American Sign Language: A Teacher’s 

Resource Text on Curriculum, Methods and Evaluation. Gallaudet 

University Press. 

Cokely, D. and Baker-Shenk, C (1994 second printing): American Sign 

Language: A Teachers Resource Text on Grammar and Culture. 

Gallaudet University Press. 

Council for the Advancement of Communication with Deaf People (CACDP) 



1998: British Sign Language, Stage 1 (Basic) Certificate.

Daines, J., Daines, C., & Graham, B. (1993) (3rd edition) Adult Learning, Adult 

Teaching, Welsh Academic Press. 

Department of Education and Science (2000) Sign Language: Leaving 



Certificate applied. Government Publications Sales.

Humphrey, J.H. (1999) Decisions? Decisions! A Practical Guide for Sign 

Language Professionals. H & H Publishers Amarillo, Texas, USA.

Kyriacou, C. 1998 (Second edition): Essential Teaching Skills. Cheltenham, 



UK: Stanley Thornes (Publishers) Ltd.

Marsh, C. (1997) Key Concepts for Understanding Curriculum. London: 

Falmer. 

Matthews, Patrick. A. (2005) Practical phonology: What learners need to 

know about handshapes in Irish Sign Language.  Deaf Word, 

International Journal of Deaf Studies, Vol. 21, Issue 2. Douglas 

McLean. 

Matthews, P. A. (2007) Signing Picture Sequence Stories in ISL 

(Intermediate and Advanced) (Booklet and DVD).  Trinity College 

Dublin, Centre for Deaf Studies

Matthews, P. A. (2007) Around the house, Placement and 2D Tracing in Irish 

Sign Language (ISL): (DVD). Dublin: Centre For Deaf Studies, Trinity 

College Dublin.

Minton, D. (1997) Teaching Skills in Further & Adult Education. MacMillian 

Press Ltd.

Rogers, A. (2002) Teaching Adults. Buckingham: Open University Press.

Rogers J., (1997) (reprinted) Adult Learning (3rd Edition). Open University 

Press.

Sign Language Association of Ireland. 2001: Sign Language Level 1.  Dublin: 

Sign Language Association of Ireland

Smith, C., MaeLentz, E. and Miko, K. 1988: Signing Naturally: Teacher’s 

Curriculum Guide Level 1.  California: DawnSignPress.

14.4.4 Curriculum Planning (DF2012: 10 ECTS)

Lecturer:
Ms. Carmel Grehan and Ms. Laura Sadlier

This module focuses on developing students’ knowledge of approaches to curriculum planning both theoretical and practical. We wlso introduce students to the Common European Framework of Reference for Languages and outline how the CEFRL can be used as a tool to guide curriculum planning. 

Learning Outcomes:

On completion of this module, students should be able to:

· Demonstrate an understanding of the theories behind the development of curricula

· Demonstrate an understanding of the need for planning a curriculum

· Demonstrate the ability to generate of ‘aims’ and ‘objectives’, with reference to the underlying principles of same

· Demonstrate the ability to apply the principles discussed in this module to curriculum design

· Demonstrate the capacity to monitor the performance of students

· Demonstrate the capacity to develop and improve the effectiveness of teaching given focused feedback from lecturers over the course of the year. 

· Demonstrate the ability to design, deliver and assess a course. 

· Demonstrate the ability to analyse and critique the principles and philosophies of various sign language curriculua.

· Demonstrate knowledge of the CEFRL.

Assessment:

There are 2 parts to the assessment of this module: (i) Students are required to submit an assignment based on a question relating to the theory of curriculum design (30%) and (ii) Students are required to design a series of 15 lesson plans (30%) and other materials relating to the planning and content of a curriculum (40%).

Course Reading:

Articles & various sign language curricula guides will be circulated in class.

Recommended reading:

Cokely, D. and Baker- Shenk, C. (1991) American Sign Language: A 

Teacher’s Resource Text on Curriculum, Methods and Evaluation.
Gallaudet University Press. 

Cokely, D. and Baker- Shenk, C. (1994 second printing): American Sign 



Language: A Teacher’s Resource Text on Grammar and Culture.


Gallaudet University Press.

Daines, J., Daines, C., & Graham, B. (1993) (3rd.) Adult Learning, Adult 

Teaching. Welsh Academic Press. 

Marsh, C. (1997) Key Concepts for Understanding Curriculum. London: 

Falmer. 

Rogers, A. (2002). (3rd ed.) Teaching Adults. Open University Press. 

Rogers, J., (1997) (reprinted) Adult Learning (3rd Edition). Open University 

Press. 

Website: Common European Framework of Reference for Languages: Learning, Teaching, Assessment. 

http://www.coe.int/T/DG4/Linguistic/CADRE_EN.asp

14.4.5 Methods of Assessment (DF2013: 5 ECTS)

Lecturer: 
Mr. Patrick A. Matthews

This module looks at the wide range of issues linked to assessment. We start with the question, ‘why assess’ then move on to look at the issues of who assesses, what is assessed and why, marking of assessments, and the social and political implications of assessment. 

Learning Outcomes:

On completion of this module, students should be able to:

· Demonstrate the ability to assess student’s signing skills (receptive and productive) relative to the Common European Framework of Reference.

· Demonstrate the ability to mark an assessment

· Demonstrate an understanding of the range of methods that can be applied to language assessment.

· Analyze student’s signing skills and video work.

· Demonstrate an understanding of the theory behind assessment and the practical application of same.

Assessment: 

There are two parts to the assessment of this module: (i) In-class presentations (40%) and (ii) A final assignment (a twenty minute recorded formal presentation in ISL)(60%).

Course Reading: 

Bachman, L.F. and Palmer, A.S. (1996) Language Testing in Practice. Oxford: 

Oxford University Press. 

Baker, D. (1989) Language Testing: a critical survey and practical guide. 

London: Edward Arnold.

Council of Europe (2003) Relating Language Examinations to the Common 

European Framework of Reference for Languages, learning, teaching, 

assessment. Manual, pilot version. Strasbourg: Council of Europe. 

http://www.coe.int/T/DG4/Linguistic/CADRE_EN.asp

 Harlen, W. (ed.) (1994) Enhancing Quality in Assessment.  London: Paul 

Chapman.

Hughes, A. (1987) Testing for language teachers. Cambridge University Press.

March, C.J and Willis, G. (2003) Curriculum Alternative Approaches, ongoing 

issues. 3rd Edition. New Jersey, Person Education Ltd.

McNamara, T. (2000) Language Testing. Oxford: Oxford University Press. 

Selinker, L. (1992) Rediscovering Interlanguage.  Harlow: Longmans.

Stobart, G. and Gipps, C. (1997) Assessment: A Teacher’s Guide to the Issues
(3rd Edition).  London: Hodder and Stoughton.

Torrance, H. (ed.) (1994) Evaluating Authentic Assessment: Problems and 

Possibilities in New Approaches to Assessment.  Buckingham: Open 

University Press.

14.4.6 Theories of Education (DF2014: 5 ECTS)

Lecturer
Ms. Laura Sadlier and Patrick Matthews

This module explores a range of educational theories that can impact on teaching in practice. Considering the work of Piaget through to Vygotsky, from classic conditioning to behaviourism, attention will be paid to the psychology of the learner, with discussion focusing on the impact of individual learner style, and issues of importance when teaching adult learners. Students must demonstrate an understanding of the theories covered in the module and their practical application in the classroom. To this end, there will be assignments for assessment; a written or signed-to-video assignment and a learning reflective log. This will be a personal or diary of your own growing awareness on the theories covered and your learning progress through the course of this module.

Learning Outcomes:

On completion of this module, students should be able to:

· Demonstrate the ability to adapt the eight theories introduced over the course of this module for ISL teaching.

· Demonstrate a basic understanding of Life Long Learning and Pedagogy to Androgogy

· Explain the basics of intelligence & memory

· Demonstrate knowledge regarding the role of the teacher.

· Describe the different learning (Cognitive, Behaviourist / Constructivist and Social Learning), Motivation, and Barriers to Learning

Assessment: 

There are 2 components to the assessment of this module: (i)A written or signed-to-video assignment (1,500 words or 15 mins) (50%) and (ii) A learning reflective log (50%).

Course Reading: 

Brookfield, S. D.  (1986) Understanding and Facilitating Adult learning. San 

Francisco: Jossey Bass.

Knowles, M.S. (1980) The Modern Practice of Adult Education: From 

Pedagogy to Andragogy. 2nd ed. New York: Cambridge Books.

Reay, D.G. (1994) Understanding How People learn. London: Kogan Page.

Additional core and optional materials will be suggested for each session.

14.4.7 Applied Ethics In Teaching Practice (DF2016: 5 ECTS)

Lecturer
 Mr. John Bosco Conama

Ethics becomes more relevant in our professional lives as we are challenged to make moral judgements and form professional opinions, sometimes in a constrained environment. Working with the Deaf community would review the application of ethics regularly since many relationship has become professionalized. The relationship can be through language teaching, interpreting or doing social work for Deaf client. The aim of this module is to develop the student’s appreciation and understanding of the concept of ethics and professionalism. We will explore the following themes: (i) ethical theories and perceptions, (ii) Moral standards, (iii) Professional conduct, (iv) Ethical dilemmas, (v) Working conditions.

Assessment: 

Assessment will consist of one element: a final assignment (100%). The final assignment will be a 20 minutes signed presentation or a 2,000 word written assignment. 

Course Reading:

Blackburn, Simon (2002). Being good: a short introduction to ethics. Oxford, 

Oxford University Press..

Pojman. Louis P. (2004) The moral life: an introductory reader in ethics and 

literature. 2nd ed. New York; Oxford University Press, 

Pojman. Louis P. (2006) Philosophy: the quest for truth. 6th ed. New York; 

Oxford University Press, 

Rachels, James (1999). The elements of moral philosophy 3rd ed; London: 

McGraw-Hill 

Scally, John (2003). A just society? : Ethics and values in contemporary 

Ireland Dublin: Liffey,

Singer, Peter, Ed.  (1991) A Companion to ethics.  Oxford: Basil Blackwell.

14.4.8 Language Acquisition and Deafness (DF2015: 10 ECTS)

Lecturers: Ms. Gudny Bjork Thorvaldsdottier, Prof. David Singleton and other guest lecturers.

This module looks at the milestones for typical language acquisition for hearing children, and maps onto these the milestones for deaf children with access to ISL as a ‘mother tongue’. We contrast the situation for deaf and hard of hearing children who access either ISL and/or English as a second language and discuss the implications of late acquisition of language for deaf children. The backdrop to the discussion will entail review of the major theoretical positions on language acquisition (e.g. discussion of the nature-nurture debate, the critical period hypothesis) and will draw on gesture research and data on bilingualism. This course also includes reading seminars, which students will be expected to participate in fully. 

Learning outcomes:

On successful completion of this module, students should be able to:

· Describe the milestones in language acquisition for children – hearing and Deaf;

· Describe the five stages of sound production ((i) basic biological noises, (ii) cooing and (iii) laughing, (iv) babbling and (v) melodic utterances;

· Describe phonological development in hearing and Deaf children with respect to spoken and signed languages;

· Describe the hallmarks of the nativist and behaviourist approaches to child language acquisition;

· Describe the role of gesture in sign language acquisition;

· Describe the role of home sign for non-native signers;

· Annotate and analyse a piece of child language signing with reference to the literature.

Mode of AssessmentLanguage Acquisition and Deafness:

There are two parts to the assessment for this module:

(iii) 2 essays - 2,500 words each (40%)

(iv) Exam (60%): 3 hour exam
Course Reading:

Chamberlain, C., Morford, J. P., and Mayberry, R. I. (2000) (Eds): Language 

Acquisition by Eye. Lawrence Erlbaum Associates, Publishers. Mahwah, 

New Jersey London.

 Emmorey, K. (2002): Language, Cognition, and the Brain. Insights From Sign 

Language Research. The Salk Institute for Biological Studies. Lawrence 

Erlbaum Associates, Publishers, London.

 Lane, H., Hoffmeister, R., and Bahan, B. (1996): A Journey into the Deaf-

World. Dawn Sign Press. San Diego, California.

 Marschark, M. (1993): Psychological Development of Deaf Children. The 

University of North Carolina at Greensboro. New York Oxford. Oxford 

University Press.

 Marschark, M. (1997): Raising and Educating a Deaf Child. Oxford University 

Press New York Oxford.

 Newport, E. & Meier, R. (1985): Acquisition of American Sign Language.  In 

D. I. Slobin (Ed.), The Cross-linguistic study of language acquisition 

(pp. 881 – 938). Hillsdale, NJ: Lawrence Erlbaum Associates. 

Appendix 1

UNIVERSITY OF DUBLIN

TRINITY COLLEGE

Centre for Deaf Studies

Safety Statement

General policy

Trinity College is committed to securing a workplace that is as safe and healthy as possible.  This Statement, which has been drawn up according to guidelines issued by the Health and Safety Authority, should be read in conjunction with the College’s fire safety regulations, a copy of which is displayed in the main Executive Officer’s office.  It should be noted that CDS’s fire safety officers, Ellen Lennon Bowman or Jenny O’Reilly. Fire drills will be held during Hilary term and adequate notice will be provided

Varieties of workplace in CDS

There are three kinds of workplace in CDS:

(1) Offices 

(2) Laboratories and workshops that are used exclusively by CDS academic, technical and research staff 

(3) Classrooms 

Hazards in the workplace

The equipment and technical installations used in CDS are mostly electrical, and the hazards they entail are those usually associated with electrical equipment:

· Danger of fire and electric shock caused by an unsafe use of the electricity supply;

· Danger of fire caused by placing books or papers on electrical equipment which becomes hot when it is in use;

· Danger of injury from tripping over trailing cables;

· Danger of electric shock arising from abuse of equipment or from spilling liquids on live equipment;

· Danger of injury caused by equipment not being adequately secured;

· Danger of back and other injuries caused by lifting equipment;

· Danger of electric shock and other injury caused by ignorance of how equipment should be used;

· Danger of various types of injury caused by horseplay in the vicinity of equipment;

· Danger from falling down stairs or falling over objects obstructing stair-ways.

Safeguarding against hazards

All equipment is installed in CDS according to normal safety requirements. Particular attention is given to ensuring that each piece of equipment is connected to the electricity supply according to the strictest safety standards and installed in such a way as to minimize the hazards listed above.  

All equipment is regularly checked and maintained.  Any piece of equipment that for any reason becomes unsafe is immediately withdrawn from service.

Responsibility for safety: CDS staff

There is a duty on all CDS staff to take care of their own safety while working in CDS.  Their work habits should be such as to minimize the hazards listed above.  In particular, they should ensure that they fully understand how to operate all equipment in their charge and that they are fully aware of the dangers inherent in any substances they may be called upon to use in the maintenance of equipment.  They should ensure that their immediate working environment is kept tidy at all times. Overall responsibility for safety in CDS lies with the Director, Dr. Lorraine Leeson. Individual members of CDS academic, research, and administrative staff are responsible for safety in their own areas and offices. If any new safety hazard arises in their area they should report it immediately to the Director.

Responsibility: users of CDS facilities

There is a responsibility on all users of CDS facilities to ensure that they understand how to use the facility in question.  If they are in any doubt, they should seek assistance from a member of the CDS staff.

Users of CDS facilities also have a responsibility not to behave in a manner likely to generate any of the hazards listed above and thus to put themselves or others at risk.  Food and drink must not be taken into CDS facilities.

Consultation and information

The issues covered in this safety statement are kept under review by the Director of CDS and CDS’ fire safety officer.  In addition there is formal consultation with all CDS staff on a yearly basis.

This safety statement has been circulated to all members of CDS staff.  It is on permanent display in the Executive Officer’s office and the attention of all users of CDS facilities is drawn to it.  It will be revised from time to time as circumstances dictate.

Staff and students should familiarize themselves with the College’s policy on health and safety. Full details are available at: http://www.tcd.ie/Buildings/healthandsafety/safety_statement.pdf
Appendix 2

Using a Mac: Some Frequently Asked Questions

1. MACINTOSH APPLE COMPUTERS

CDS uses APPLE MACINTOSH computers as they facilitate multimedia work and much of the software designed for signed language analysis and teaching is (or originally was) designed for MACs. 

The following notes are designed to help you get started using a MAC. You should note that College offers a range of computer courses,including introductory courses for those new to using a computer, through IS Services. See the following URL for further information: 

http://isservices.tcd.ie/training/index.php

1.1 How do I switch on the eMac?

Press the small white button on the right of the eMac. It’s behind all the cables. Sometimes the eMac will just be ‘asleep’ – the white light on the front will be on. Just press any button.

1.2 How do I switch off?

1) click on the blue Apple on the top left of the screen. Then choose Shut Down.

OR

2) hold down CTRL, Apple Key, and Delete.

OR

3) Hold down the ON button for 5 seconds. Only do this if the eMac has crashed!

1.3 Student Login ID

If you are a student, your Login ID is: student

1.4 What do I see when I log on?

You will see:

· A blue screen with lots of icons. This is called the Desktop. It’s where you can do all your work on the mac.

· A bar along the bottom with lots of icons. This is called the Dock. You can use the Dock to:

· Open a programme

· Move between different programs that are open

· Delete a program

· Check the time, date etc.

· Icons for the Hard Drive (this is the computer’s own memory), CD-ROMs, etc. When you open these, it opens a program called Finder. This helps you look for files, delete them, copy them, rename them etc.

· Notice also the volume controls on the keyboard!

The blue screen where everything happens is called the Desktop.

The bar at the bottom where all the icons are is called the Dock.

The system that you use when you open the eMac is called OS-X.

The windows that you use to look for files is called the Finder.

There is also an Apple key. This does a lot of the thing on the Mac that the CTRL button does on the PC. So on the Mac, you hold down Apple & C for Copy, Apple & X for Cut etc.

There are also Volume Buttons and Eject Button.

1.5 Finder Windows: Minimising / Maximising / Cancelling

1.5.1 How do I move the window?

Put the mouse on the top of the window.

Hold down mouse button.

Then move mouse.

1.5.2 How do I make the window bigger / smaller or close the window?

Use the bottom-right corner of the window. Hold down the mouse button on it. Then move the mouse to make it bigger or smaller.

Notice the 3 coloured lights on top-left of every window:

Red: Closes the window. (But this doesn’t always stop the program.)

Orange: Makes the window disappear, and move to the bottom of the screen. It will be in the Dock, beside the Trashcan.

Green: Makes the window as big as possible!

1.6 How do I open files?

You use the Finder. (This is the same as Windows, really.) Finder lets you look in folders, CDs, etc. Double-click on a file to open it.

1.7 How do I rename a file?

In Finder: 


Click once on the file.

After about a second, click on it again.

The name-tag will go blue, and you can change the name to whatever you want.

1.8 How do I put in a CD-rom?

Press the key at the top-right with the Eject (up-arrow) button. 

The little hatch below the screen will open up. 

Always keep the area in front of the hatch clear!!

1.8.1 How do I eject a CD-ROM?

Press the Eject (up-arrow) button again.

Drag the CD-ROM icon to the Trash.

1.8.2 How do I save a file to CD-ROM?

Insert your blank CD.

Double-click the CD icon.

Copy the file(s) into the CD Icon.

Then select Burn CD.

Options:	 Preview	    High Quality


				   Skip Encoding











Note that the ‘Record’ button changes to ‘Stop’ when you’re recording.
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