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School of Religion, Theology, and Peace Studies, Essay Marking Rubric 

Criteria  80 and above, Outstanding  70-79, Excellent  60-69, Good  50-59, Passable/adequate  49 and under, Fail  

Relevance to question  
  

The essay has directly and 
comprehensively answered 
the question, showing an 
element of originality and 
creativity in how it is 
addressed. Outstanding 
understanding of the topic 
and related areas is shown.  
  

The essay has directly and 
comprehensively answered 
the question.  
Excellent understanding of 
the topic is shown.  

The essay has answered the 
question but contains some 
irrelevant material and/or 
has omitted some key 
aspects.  
Treatment of the topic is 
generally good but may be 
simplistic in areas.   

The essay has some relevant 
material but has failed to 
understand the question 
and/or has not covered 
many central aspects. 
Treatment of the topic is 
superficial.   

The essay has failed to 
understand the question 
and/or has not covered 
many key aspects. Poor 
knowledge of the topic is 
shown.   

Structure and 
argument  
  

The essay is structured 
logically, with subheadings 
where appropriate, and clear 
introduction and conclusion. 
A robust and original line of 
line of reasoning is 
maintained which 
culminates in a strong 
concluding argument 
regarding the essay topic.    

The essay is structured 
logically, with subheadings 
where appropriate, and clear 
introduction and conclusion. 
A consistent  line of 
reasoning is maintained 
which culminates in a clear 
concluding argument 
regarding the essay topic.    

The essay is mostly well 
organised although the 
structure and line of 
reasoning may be difficult to 
follow in places. A 
concluding argument is 
made but is somewhat 
underdeveloped.  

Some attempt at structuring 
material has been made but 
the essay is disorganised 
overall. The analysis lacks 
rigour and the conclusion is 
unclear and/or unsupported 
by the main body of the 
essay.   

The reasoning behind the 
essay’s structure is difficult 
to discern. There is no logical 
line of argument, sections do 
not flow, and it is unclear 
what the essay has achieved 
in terms of argument and 
conclusion.    

Conceptual analysis   
  

The essay has sourced and 
employed relevant theories 
in a sophisticated and 
illuminating manner, 
debating and assessing 
competing perspectives. The 
work shows strong evidence 
of deep critical thinking 
throughout.  

The essay has sourced and 
employed relevant theories 
in an appropriate manner, 
debating and assessing 
competing perspectives. The 
work shows evidence of 
deep critical thinking.  

The essay has sourced and 
employed some theories but 
has not analysed and 
assessed them in sufficient 
depth. The work shows some 
evidence of critical thinking.  

The essay has failed to 
sufficiently use theory to 
illuminate the topic and is 
largely descriptive of the 
subject matter. There is a 
lack of critical engagement 
with the literature.  

The essay does not show 
awareness of relevant 
theories and is largely 
descriptive. Evidence of 
critical thinking skills is 
limited.   

Writing and 
presentation  
  

The writing is lucid, 
sophisticated, and flowing. 
Grammar and syntax are 

The writing is clear and 
flowing. Grammar and 
syntax are correct 

The writing is generally easy 
to read with some unclarity 
in places. Grammar, syntax, 

Some passages are well 
expressed but overall the 
writing lacks clarity, 

The writing lacks clarity, 
precision, and readability. 
There are many grammar, 



excellent throughout and 
there are minimal 
typographical errors. 
Formatting is neat and 
consistent.    

throughout and there are 
minimal typographical 
errors. Formatting is neat 
and consistent.    

and spelling show some 
errors which could have 
been avoided during further 
editing. Formatting is mostly 
neat and consistent.    

precision, and readability. 
There are many grammar, 
syntax, and spelling errors 
which could have been 
avoided during further 
editing. Formatting is 
untidy.    

syntax, and spelling errors 
and there is insufficient 
evidence of editing. 
Formatting is untidy.    

Sources and 
referencing   
  

There is evidence of research 
and reading far beyond the 
set texts. The essay relies 
overwhelmingly on high 
quality sources (i.e. peer-
reviewed, recent, and 
relevant). The appropriate 
referencing system is used 
correctly and consistently.   

The essay relies 
overwhelmingly on high 
quality sources. The 
appropriate referencing 
system is used correctly and 
consistently.   

The essay relies on sources 
of varying quality. The 
appropriate referencing 
system is used mostly 
correctly with some errors.   

The essay relies on a limited 
number of perhaps 
rudimentary texts. The 
referencing contains many 
errors and inconsistencies.   

A limited number of low-
quality sources is used. 
Referencing is poor.   

Successes and ways to 
improve  
  

There are likely no 
identifiable weaknesses in 
the student’s work that can 
be improved.   

There is little that can be 
improved in future work, 
though there may be scope 
for a greater degree of 
critical depth.    

The feedback highlights 
issues that can be addressed 
in future work, leading to 
higher marks.   

The essay shows that there 
are significant weaknesses in 
the student’s academic skills 
which should be addressed 
through greater effort, closer 
editing, and potentially 
professional support.   

The work is not at the 
required standard. If issues 
are not addressed, 
completion of the degree 
may be in jeopardy.   

  

 
 
 
 
 
 



School of Religion, Theology, and Peace Studies, Presentation Marking Rubric 

Aspect  80 and above, Outstanding  70-79, Excellent  60-69, Good  50-59, Passable/adequate  49 and under, Fail  

Relevance to question  
  

The presentation has directly 
and comprehensively 
answered the question, 
showing an element of 
originality and creativity in 
how it is addressed. 
Outstanding understanding 
of the topic is shown.  

The presentation has directly 
and comprehensively 
answered the question.  
Excellent understanding of 
the topic is shown.  

The presentation has 
answered the question but 
contains some irrelevant 
material and/or has omitted 
some key aspects.  
Treatment of the topic is 
generally good but may be 
simplistic in areas.   

The presentation has some 
relevant material but has 
failed to understand the 
question and/or has not 
covered many central 
aspects. Treatment of the 
topic is superficial.   

The presentation has failed 
to understand the question 
and/or has not covered 
many key aspects. Poor 
knowledge of the topic is 
shown.   

Structure and 
argument  
  

The presentation is 
structured logically, with 
clear introduction and 
conclusion. A robust and 
original  line of reasoning is 
maintained which 
culminates in a strong 
concluding argument 
regarding the presentation 
topic.    

The presentation is 
structured logically, with 
clear introduction and 
conclusion. A consistent line 
of line of reasoning is 
maintained which 
culminates in a clear 
concluding argument 
regarding the presentation 
topic.    

The presentation is mostly 
well organised although the 
structure and line of 
reasoning may be difficult to 
follow in places. A 
concluding argument is 
made but is somewhat 
underdeveloped.  

Some attempt at structuring 
material has been made but 
the presentation is 
disorganised overall. The 
analysis lacks rigour and the 
conclusion is unclear and/or 
unsupported by the main 
part of the presentation.   

The reasoning behind the 
presentation’s structure is 
difficult to discern. There is 
no logical line of argument, 
sections do not flow, and it is 
unclear what the 
presentation has achieved in 
terms of argument and 
conclusion.    

Conceptual analysis   
  

The presentation has 
sourced and employed 
relevant theories in a 
sophisticated and 
illuminating manner, 
debating and assessing 
competing perspectives. The 
presentation shows strong 
evidence of deep critical 
thinking throughout.  

The presentation has 
sourced and employed 
relevant theories in an 
appropriate manner, 
debating and assessing 
competing perspectives. The 
work shows evidence of 
deep critical thinking.  

The presentation has 
sourced and employed some 
theories but has not 
analysed and assessed them 
in sufficient depth. The work 
shows some evidence of 
critical thinking.  

The presentation has failed 
to sufficiently use theory to 
illuminate the topic and is 
largely descriptive of the 
subject matter. There is a 
lack of critical engagement 
with the literature.  

The presentation does not 
show awareness of relevant 
theories and is largely 
descriptive. Evidence of 
critical thinking skills is 
limited.   

Presenting skills  
  

The presentation is delivered 
in a confident, clear, 
eloquent, and unhurried 

The presentation is delivered 
confidently and clearly. 
Efforts to engage the 

The presentation is delivered 
mostly clearly but with some 
comments lacking precision. 

The presentation has some 
relevant material but is 
delivered without confidence 

The oral delivery and slides 
are insufficiently clear to 



manner. Efforts to engage 
the audience through eye 
contact and voice projection 
are made.   
Slides are uncluttered and 
quotes and images are 
appropriate.   

audience through eye 
contact and voice projection 
are made.   
Slides are uncluttered and 
quotes and images are 
appropriate.  

Slides support the argument 
but may be cluttered or 
untidy in places.   

and clarity. Slides are 
disorganised.     

convey the required 
content.  

Sources and 
referencing   
  

There is evidence of research 
and reading far beyond the 
set texts. The presentation 
relies on high quality sources 
(i.e. peer-reviewed, recent, 
and relevant). The 
appropriate referencing 
system is used correctly and 
consistently.   

The presentation relies 
overwhelmingly on high 
quality sources. The 
appropriate referencing 
system is used correctly and 
consistently.   

The presentation relies on 
sources of varying quality. 
The appropriate referencing 
system is used mostly 
correctly with some errors.   

The presentation relies on a 
limited number of perhaps 
rudimentary texts. The 
referencing contains many 
errors and inconsistencies.   

A limited number of low-
quality sources is used. 
Referencing is poor.   

Successes and ways to 
improve  
  

There are likely no 
identifiable weaknesses in 
the student’s work that can 
be improved.   

There is little that can be 
improved in future work, 
though there may be scope 
for a greater degree of 
critical depth.    

The feedback highlights 
issues that can be addressed 
in future work, leading to 
higher marks.   

The presentation shows that 
there are significant 
weaknesses in the student’s 
academic skills which should 
be addressed through 
greater effort, closer editing, 
and potentially professional 
support.   

The work is not at the 
required standard. If issues 
are not addressed, 
completion of the degree 
may be in jeopardy.   
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As Ireland’s leading university, we recognise that academic integrity must underpin 

all aspects of our educational ecosystem, including all activities relating to research, 

learning, assessment, and scholarship. Indeed, academic integrity is a core feature of 

Trinity’s academic culture and is the cornerstone of university life. 

Accordingly, in 2022, the University’s Council renewed Trinity’s commitment to 

‘acting responsibly and ethically, embracing integrity in all our actions and 

interactions as members of the College community’.  As part of its Statement of 

Principles on Integrity, the College insists that staff and students ‘give credit where 

credit is due, recognizing and acknowledging the contributions and achievements of 

others in scholarship, teaching, research and service.’ 

Academic integrity can be described as a commitment to, and compliance with: 

ethical and professional principles, standards, practices and consistent system of 

values, that serve as guidance for making decisions and taking actions in education, 

research and scholarship (NAIN Lexicon, p.3) 

Recognising our responsibility to our students and to wider society to nurture and 

safeguard academic integrity, Trinity is working collaboratively with peer institutions 

in Ireland, with the active support of national and international networks, to assure 

https://www.tcd.ie/teaching-learning/academic-affairs/academic-integrity/AISG/
https://www.tcd.ie/teaching-learning/academic-affairs/academic-integrity/AISG/
https://www.qqi.ie/sites/default/files/2021-11/academic-integrity-national-principles-and-lexicon-of-common-terms.pdf


and enhance academic integrity at every level of the University (Calendar Part III, 

Section 1, page 30)  For further information see: 

• National Academic Integrity Network 

• European Network for Academic Integrity 

• International Center for Academic Integrity 
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